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ABSTRACT

The fourth report of the Senior Survey series wvas
initiated in 10€9. Respondents were seniors expecting to graduate in
spring 1972 (N=240) or spring 1973 (N=209); men outnumbered women,
263 to 186. With the exception of one page, the 1972 and 1973,
14-page questionnaires were identical. The data from the two years
are combined in the report; statistical analyses revealed few
differences between the responses of sex or year groups. Topics were:
an assessment of their college experiences~--courses, faculty, and
various activities; problem areas; the ideal university; educational,
curricular, and career plans; expected future activities; and
expectations and preferences regarding some aspects of their life
style. Conclusions included: (a) attending college was a generally
positive experience for these respondents. They experienced both
intellectual and personal growth, and they would have the ideal
university continue to help students to grow in similar ways; (b)
SUNY/B clearly had an impact on these seniors. Academic activities
were among the most important contributors to their personal
interpersonal, and intellectual growth. The four other contributors
of major importance (personal reading, friendships, uweeting people,
and informal, impromptu discussions) were no doubt facilitated by the
social environment of the university, although the extent of the
university's initiative in facilitating nonacademic experiences
remains nuclear. (Author)
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FORFWORD

The Student Testing anu Research Office, of the Divi:” o of Student
Affairs and Services, State University of New York at Buffalo (SUNY/E),
conducts research to examlne characteristics of SUNY/D students. The
reports of thils rescarch are made available to the University faculty,
staff, administration, and students, as well as to other researchers

and institutions.¥

One of the functions of the Student Testing and Reusearch Office is
to evaluate the impact which SUNY/B has on its students. Naturally,
students are the best source of such information, ard scniors arc in a
unique position to assess their underegraduate experience. Serilors have
had more time than other undergraduates have had to discover and/or take
advantage of what SUNY/B has to offer and to uiscover what it lacks for
them, Some final choices have becn made — what area to major in, what
clubs to join, or what student government candidatcs to support. OSenlors
arc ready to leave, and can, presumably, reflect on the impact that
their SUNY/B exrcriences have had on thom and how these experiences
affeet their future plans. The focus of one area of this office's

research on students has therefore been seniors.

The present report is the fourth in the Senior Survey series.
Comprehensive Senior Survey questionnaires were completed by samples
of seniors graduating in 1669 and in 1970. In 1971, three smaller
questionnaires were administered to three smaller samples of senilors.
Virtually identical questionnaires were completed by sarples of 1972

and 1973 graduates. The tollewing 1is a report of their respenscs.

#A 1list of these reports, with a trief deseripticon of thelr contents,
is availlable upon request from Student Testing and Research, 316 Harriman
Library, SUNY/D. N

“
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CHAPTER I
PROCEDURE

The population of interest in 1972 and 1973 was that group of
SUNY/B seniors who indicatad on their most recent registration materials
that they expectcd to graduate in soring of that year. The 1972 popula-
tion numbered 2372, and the 1973 group totaled 2107.

In the first senlor class survey, prepared and conducted during
1968-69, and in the two subsequent senior surveys, graduating seniors
who matriculated as freshmen at SUNY/B four years prior to their grad-
uation were czlled Continuers. In 1669, Continuers were compared with
2 %;roup consisting of (a) 1969 seniors who transferred into SUNY/B,

(b) 1969 seniors who entcrcd SUNY/B prior to 1965, and (c) 1965 SUNY/B
freshman who were not 1969 SUNY/B seniors. In 1970 and 1971, Continuers
were comared with other graduating seniors, who had either timnsfeiawd
into SUNY/B or who had been SUNY/B students for more than four years.

Senior Survey - 1972 and 1973 is a report on samples of seniors
expecting to graduate in spring 1972 or in spring 1973. Duc to the lack
of significant differences between Continuers and other seniors in pre-
vious senlor studies, tie distinction betwecen these two groups is not
made in this report. Cai urisons are made, however, between mait's and
vomen's responses and between 1972 and 1973 seniors® rosponses.

Sampling

The Selected Samples are those students selected to be mailed a
Senior Survey questionnaire. In 1972, the Selected Sample consisted
o:’ 600 students. Because of the large disparity in the number of
students in each Faculty‘, two criteriz for sampling were cestablished
to assure that both men and women in each Faculty werc represented
without the larger Faculties having overwhelming representation in the
Selected Sample. The two stipulations were: (a) at least 15 students
from each sex-Faculty cell would be included and (b) the percentage of
students selected from each sex-Faculty cell would depend upon the size
of the cell, with smaller cells gencrally recciving greater proportional
representation in the Selected Sample than the larger cells. The
students, in numbers determined 9y the two sampling stipulations, werv
then randomly scleeted from each sex-Faculty cell.

In order to make the 1972 anvl 1973 Selected Samples camparable in
terms of sex-Faculty representation, tie porcentage of students sampled
in 1973 from cach sex-Faculty celi was the same as in 1972. The frequen-
cies and percentages in each popul:tion and Selected Sample are prescented
in Table 1.1.

T ISUNY/B's six undergraduate Facultics arc: Arts and Letters,
Educational Studies, Engineering and Applied Sciences, Health Sclences,
Natural Sciences and Mathematics, and Soeial Selences and Administration.



Stmple

Both years, 40% of the Selectad Sample returncd usable questionnadres.
Preliminary examination indicated that 1972 and 1973 ocspenses werw
similar to cach other. Therefore, unless otherwise indicated, thia report
13 based on the corbined responses of the samples from both years. The
cambined sample is called the Total Sample. The distribution of the Total
Sorple by sex and Faculty is presented in Table 1.2. Women in Health

1ences had the highest return rate (65%), and men in Educational Studies,
the lowcst (24%).

Table 1.2: T0TAL SIMPLE, 1Y F/CULTY /1D JEX
- Iamber 1n P:rcent of —a -
_i.ch_Freulty SLlectad Sacplus
FACULTY ] M W T FHa W T
Arts and Letters 20 42 62 29% uog  36%
Educational Stuvdies 12 20 32 24 34 29
Ehglnecrlngl and Applicd
Scicnces u5 0 us5 - - 47
Health Sciences 20 37 57 3 65 U9
Natural Sciences ond
liathematics 37 26 63 4y 43 U3
Soclal Sciences aed
Administration 116 48 164 w 32 38
General University? n 1un 22 4w 33 37
Mot reported 2 2 4
TOTAL 263 186 449

o— e f- - - - e e e B s e e e e @ c—

3percent 1s the ratio of the Total Sample to the Selected Sample,
e.g., 29% of the men in Arts and Letters who were sent a questionnaire
rcturmed it.

b’lhc Engincering samples were sclected from the cambined population
of men and women.

cfme School of Manngminnt 48 Tnehivicd 1n Soecinl Sefences ad
Adntntstant inn both yor3.

dE.g., ad hoc, special major.



The Questlonnalre

The 1972 and 1973 questionnaires consisted of 14 pages of multiple
cholce questions and were virtually identical. The only substantial re-
vision was made in the questions concerning future 1life styles, where the
content remained the same but the format was altered.

Other topics covered by the questionnaire include: experiences and

problems encountered during college, assessment of courses and faculty,
and plans and expectations.

Data Analysis

Each item was examined t. determine whether men's and women's
responses differed significantly from each other. Items were also
analyzed to determine if the 1972 seniors' responses differed signif-
icantly from the responses of the 1973 seniors. Where approoriate,
chi-square statistics were calculated fcor items with categorlcal
responses, and t “ests were employed with items answered on a continuum.
The method of analysis and the statistically significant differences
are reported in the tables and, where appropriate, in the text. If
neither chi-square analysis nor t tests are mentioned, no statistical
analysis was performed.

Presentation of Data

This report 1s based on the analysis of usable responses to the
1972 and 1973 Senior Survey questionnaires. The terms "respondents,"
"seniors," "students," and "sample" are used interchangeably and,
unless otherwise indicated, refer to the Total Sample.

Tables &re included to provide information additional to that in
the text. Data are presented in the tables in one of three ways: fre-
guencies, percentages, or means and standard deviations. In tables with
mutually exclusive entries, percentages which do not add to 100 are due
to non-responses and/or rounding error. In the tables are reported the
method of comparison employed (if any) and any significant differences.
Differences are termed "significant' when determined so by statlstical
tests. Differences which are apparent, lut nct stztistically determined,
ore tarmed "notable" or Mmoticeable.” The sigrificance levcl of all
statistical tests is .05.



The following symbols and abbreviations are used in the tables:

Mn Men

Wn Women
T Total
M Mean

SD Standard Deviation

N Number of cases
ps Percent, based on the Total Sample

t Men and wemen dirfered significantly.
* 1972 2nd 1973 senicrs differed significantly.




Sex, Age, Marital Status

The total sample was 41% women and 59% men. Eighty-one percent
were between 20 and 22 years old when they completed the questionnaire,
12% were between 23 and 25, 47 rcported being 2€ to 30, and 4% were
over 30.

Nearly threce-fourths (71%) of the sarple had never married and werce
not engaged. Fiftcen percent of the sample were marricd and 14% were
engaged. Three students were divorced, one was scparated and none was
widowed,

Table 2.1: DATE OF FIRST REGISTRATION AT SUNY/E

1972 Seniors 1973 <'enlors Total
MONTH Year N _ & Y W _F N 7
Prior to 1966 12 57 1967 7 yé 19 4
Januery 1966 - - 1967 1 <1 1 <1
Summer 1966 - - 1567 - - - -
September 1966 5 2 1967 1 <1 6 1
Jeznuary 1967 1 <1 1968 1l <1 2 <1
Summer 1667 1 <] 1968 1 <] 2 <1
September 1967 g L 1968 13 6 22 5
January 1968 4 2 1569 1l <1 5 1
Summer 1568 7 3 1969 b 2 11 2
Septenmber 1668 123 51 1969 82 39 205 46
January 1604 5 2 1970 5 2 16 2
Sunrrer 1569 1 <]l 1u70 5 2 6 1l
September 1969 271 11 1970 32 15 59 13
January 1670 2 1l 1571 6 3 8 2
Surmer 1970 ¢ 3 1971 6 3 12 3
Septerber 1970 25 12 1571 39 1¢ 6¢ 15
January 1671 2 1 1972 2 1 4 1
Summer 1071 1 <l 1072 1l <1 2 <1
Septertber 1671 5 2 ST12 1l <]1 6 1l

TOTAL oo 209 U4y




CHAPTER II
WHO THEY ARE

Student Registraticn, Classification

Fewcr than half (467) cf the sarple first registered ot SUNY/B four
years prior tc thelr expected praduaticn, i.c. September 1968 for the
1972 senicrs and Septemicr 1969 for the 1973 senicrs (Table 2.1),
Fifteen percent of the sample registered more then four years prior to
their expected gradusticn, including 5% who reglstered mere than six
years earlicr. Thirty-nine percent of the scmple attended SUNY/B for
less then four years.

There were significont differences Letween meles end females
regarding student clessificaticn at the time of thelr first registration
at SNY/B. Prcpertionclly.mere women thon men entered as freshmen
thrcugh University College™ (624 vs. U484, respectively). Men were more
likely then woren were tc have transferred intc SUNY/B (U46% vs. 32i).
Five percent of the wemen,and six percent of the men entercd threugh
Millard Fillmore College.©

Significant differences appearcd betwecn the 1972 and 1973 male
senicrs in the sample. The 1972 men were mere likely to enter SUNY/B
threugh University College than to transfer in; the ratic was about
five to four. This trend was reversed ameng the 1973 mer, with about
five transfers tc cvery four University College entrants.

The selected sample was defined as seniors who, at the time cf
thelr last registraticn, indicated that they expected tc graduate the
fcllewing spring. Eighty-four percent of the tetal sample repcrted that
they wculd be praduating ot the expected time. Nine percent indicated
they wculd corplete thedr Laccalsureate the follewing summer.  “"Other!
clzssificaticns were reported by T4, most ¢f whom expected te graduate
sometime in the fcllowing year.

Nearly all respendents (957) had mest recently registered the
previcus Jonuary. Four percent had last reglstered the previcus
Septerer,

Respcndents were asked hew many summers they had attended SUNY/B.
Fifty percent had attended at least cne summer: 317 attended cne
sumer; 147, twe; 5%, three; and 1%, feur sumrers.

1Thc paccalaursate degree-granting bedy of the Unlversity, now
entitled the Divisicn of Undergroductc Studles.

2’I’he adult evening and ccntinuing educaticn divisicn of SUNY/B.



CHAPTER I1I
COLLEGE EXPERIENCES

Seniors were asked what benefits they derived, as well as what
problems they had, during their college years.

Valuable Qutcomes and Their Contributors

Students responded to a list of eight possible outcames of college
attendance in terms of how valuable each was to them. Their responses
were on a four-polnt scale, from "not particularly valuable, but have
experienced" through "of the utmost value." There was also an option
for "have not experienced." 2 tests were performed to compare men's and
woren's and the 1972 and 1973 seniors' average values. DRespandents also
reported which college experiences, from a 1list of 17, had been the preat-
est contributor(s) to each outcome, For both outcomes and experiences, -
space was provided for "other" entries to bc added by the respondents.

Outcomes. More than 96% of the sample had experienced all but one
of the cutcomes listed. The exception was proporation for- a carcer, which
only 90% experienced.

All eight of the outcomes were indicated, on the average, to be
valuable to these seniors (Table 3.1). Seven percent added an "other"
outcome; most of these involved changes in self or societal awareness.

Women placed a higher value than did men on understanding themselves,
others, and their interaction with others. Specifically, the five
outcomes which were valued significantly higher by women than by men
were: increased opemness to ideas and experiences, increased understanding
of others, increased awareness of "who and what I am," increased openness
and skill in intcrpersonal relationships, and development of a personal

philoscphy.

Contributors. Respondents were asked to indicate (in order of
importance) which experiences, from a 1list of 17, contributed to each
outcome., Only the first three were considered for analysis. In Table 3.2
are reported experiences that werc indicated as onc of the three most
irportant contributors to an outcome by at least 10% of the sample.

Experiences reported by the highest frequencies of respondents to
be important contributors were: courses and othcr academic experiences;
friendships; informal, impromptu discussions; personal reading; and
mecting people. :

The atmosphere of the University and living away from parents were
listed infrequently as contributors. Experiences mentioned by fewer
than 10% of the sample as being contributors were: attendance at movies,
plays, concerts, poetry readings, or lectures; visits to art galleries
or museums; personal counseling, psychotherapy, T-groups or encounter
groups; dates, parties, social 1ife; independent study for academic credit;
participation in rallies, marches or other demonstrations; heterosexual
reiationship(s); drugs; employment; and membership in student organizations.
"Other" activities included: personal conterplation, a rellgious experience,
and the respondent's life style.



Table 3.1: VALUE OF OUTCOMES OF COLLEGE ATTENDANCE

Men Women Total

QUTCOME M SD M SD i SD
+Increased openness to ideas -

and experiences 3.09 .83 3.26 .72 3.16 .79
Increased knowledge 3.13 .79
t+Increased understanding

of others 2.97 .66 3.22 .75 3.07 .82
+Increased awareness of

"who and what I am" 2.82 .91 3.17 .86 2.97 .91
Development of skills

to critically analyze

and synthesize ideces

and issues 2.93 .82
+Increased openness and

skill in interpersonal

relationships 2.75 .91 3.11 .82 2.90 .89
t+Development of a

personal philosophy 2.81 .88 3.03 .83 2.90 .87
Preparation for a career 2.81 .97

Note.—Response scale: 1l=not particularly valuable, but have
experienced; 2=slightly valuable; 3=very valuablc; l=of the utmost
value. Statistical differences between mean responses of the 1972
and 1973 senlors and of the sexes were analyzed by t tests.

TMen and women differed sigmificently.

Outcomes Expected to be Most Important. Students were asked which
three, of the elght outcomes listed, they expected will, in general, be
most important to them throughout their lives. They were asked to list
them in decreasing order of importance.

Thirty percent of the sample expected that the single most
important outcome of college attendance will be an increased awareness
of "who and what I am" (Table 3.3). No more than 157 of the seniors

" expected any of the other outcomes to be the one most important in
their lives.

Forty-four percent of the respondents expected that increased under-
standing of others would be among the threc most important outcomes.
Increased awareness of "who and what I am" and increased openness to ideas
and experiences were both expected by over U40% of the seniors to be among
the three most important outcomes of college attendance througout their

Q lives.
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Table 3.2: IMPORTANCE OF VARIOUS EXPERIENCES IN CONTRIBUTING TO VALUAELE
OUTCOMES OF COLLEGE ATTENDANCE

a MOST 2nd MOST 3rd MOST
CUTCCME_AND CONTRIBUTORS Inportant Important Important TOTAL

Increased openncss to ideas
and expericnees

Meeting pecple 169 127 5% 33%
Informal, impromptu discussions 14 8 6 28
Atmosphere of the University 15 8 y 27
Courses, other academic

experilences 11 9 b 24

Inereased knowledge
Courses, other academic

experiences ho 17 7 64
Personal reading 25 15 6 46
Increascd understanding of others
Friendships 28 21 6 55
Mecting people 34 16 5 55
Informal, impromptu discussions 7 7 10 24
Increased awarceness of "who and
what I am" .
Friendships 17 15 6 38
Meeting people 20 12 5 37
Living away from parents 14 7 4 25
Personal reading 11 3 3 17
Levelopment of skills to
eritically analyze and
synthesize ideas and issues
Courses, other academic
experiences 36 13 6 55
Personal reading 16 7 5 28
Informal, impromptu discussions 13 11 4 28
Increased opermess and skill
in interpersonal relationships
Meeting people 3C 13 6 e
Friendships 21 18 5 Ly
Informal, impromptu discussions 11 6 8 25
Development of a personal philosophy
Personal reading 23 8 It 35
Meeting people 13 11 b 28
Informal,impromptu discussions 12 12 l 28
Friendships 13 9 5 27
Preparation for a carecr
Courses, other academic
a@xperiences U6 10 l 60
Q aOutcomes are listed in decreasing order of importance attributed

ERIC by the Total Sample.




Table 3.3: OUTCOMES EXPECTED TO BE MOST IMPORTANT

MOET 2nd MOST  3rd MOST

OUTCOME Important Important Important TOTAL
Increased understanding of

others 11% 207 13% Ly
Incrcased awareness of

"who and what I am" 30 7 5 b2

Increased openness to ideas

and expericences 9 15 17 11

Preparation for a career 14 & 13 35

Increased openness and skill

in interpersonal relationships 7 15 11 33

Development of a personal

philosophy 8 11 9 28

Development of skills to
critically analyze and
synthesize ideas and issues 6 8 14 28

Increased knowledge 7 8 11 26




Problems

Thirteen potential problem arcas were listed on the questionnaire.
Senlors reported the relative amount of concern they had experienced in
cach area during their college years (Table 3.4). Respondents chose
one of four options to describe thelr amount of concern, from "This areca
caused me a great amount of concern, and I have not resolved my problem"
to "This area has not been a problem for me." Compariscons between sexes
and betwsen 1972 and 1973 seniors were made by camputing chi-square
statisties.

The twe areas which caused the greatest amounts of concerrn were:
choice of vocation and personal meaning and ildentity. Each had caused a
great amount of concern for nearly half the sample, and about a fourth of
the seniors had still not resolved their problems in these two areas.
Choice of major, finances, and study habits were serious problems for
about 30% of the students. The problem of choosing a major had, of
course, been resolved by nearly all the respendents. Half of those who
had serious problems with finances or study habits had not resolved their
problem.

Some of the areas listed had not been a sourcc of concern for the
majority of these seniors. Seventy percent of the sample Indicated that
religious beliefs had not been a problem for them; 59% expressed a
similar opinion concerning their home life and relationship with their
spouse. (Of course, only 15% were married and 1% divorccd. Moreover,
33% did not respond to this problem area.) More than half the sample
indicated no problem with developing and meintaining friendships or with
military service.

Woren had experienced significantly more conccrn with their home life
and relationships with their parents than men had. This area had caused
a great amount of concern for 30% of the wamen; about 117 had still not
resolved these problems. In contrast, home 1life and parents had not been
a problem at all for 547 of the men. Women also cxpressed significantly
more concern than men did with their personal development. Similar
percentages of both sexes (nearly a fourth) said their concern with
personal meaning and identity was still unresolved. More women than men
(30% vs. 18%, respectively), however, had experlenced a great amount of
concern but had resolved their problem. Personal characteristics were of
great concern for 33% of the women, compared with 207 of the men.

A result of the winding down of the Vietnam conflict and the
subsequent decision to discontinue the draft 1is evident in the data.
Significant differences existed between the patterms of responses for the
two groups of meles. Thirty-five percent of the 1972 men expressed great
concern, compared with 18% of the 1973 men. Most men in both groups had
resolved their problem. Obviously, women's and men's responses to the
military differed significantly, with only 1% of the women reporting this
as a problem area.
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Table 3.4: PROBLEM AREAS AND INTENSITY OF CONCERN

Intensityd
Great Concern, Great Concern,  Some Not a
FROBLEM AFFA Unresolved Fesolved Concern Problem
Choice of vocation 257 21% 23¢9 304
+Personal meaning and
identity Mn 22 18 30 31
Wn 23 30 23 24
FMnances A 17 17 35 32
Choice of major 3 26 27 by
Study habits 13 13 43 31
tFersonal
characteristics Mn 10 10 43 36
Wn 13 20 39 28
tHome life, relation-
ship with parents Mn 10 10 26 54
in 1 19 32 38
Relationships with
menbers of other sex 13 10 33 uh
Intellectual ability 8 11 39 42
¥tMilitary service W 1 - - &8
1972 Mn 8 27 10 54
1973 Mn 2 16 20 62
Developing and
maintaining
friendships 7 8 34 51
Religious beliefs 9 6 15 70
Home life, relation-
ship with spouse 1 3 4 59

aTme following statements describe intensity:

Great Concern, Unresolved = This area caused me 7 GREAT amount of

CONCERN, and I have not resolved my problem.

This area caused me a GREAT amount of CONCERN,
but I have resolved my problem. ~

Some Concern = This area caused me SOME CONCERN, but I do not

conslder it a very great difficulty.

This area has NOT been a PROBLEM for me.

Great Concern, Resolved

Not a Problem

+Men and women differed sipnificontly.
#1972 and 1973 men differed significantly.

Note .~=Statistical differences between responses of the sexes and of
the 1972 and 1973 seniors were analyzed by chi-aquare.




CHAPTER IV
PERCEPTIONS AND EVALUATIONS OF SUNY/B

Resporidents were asked to report some of thelr perceptions of their
faculty and courses at SUNY/B.

Faculty

-~ Students indicated the proportion of their SUNY/B teachers for whom
each of 19 statements describing faculty behavior were true. Ten of the
statements described positive behavior, and nine, negative behavior.!
Responses were made from a five-point scale, i.e., true for no faculty,
true for a few faculty, true for about half the faculty, true for most
faculty, or true for all faculty. Students used the same 1ist of be-
haviors to describe two groups of faculty - those in their major depart-
ment, and all other teachers they have had at SUNY/B. The 1972 and 1973
seniors' and the sexes' mean responses were compared by t tests.

Major Faculty. Respondents expressed a favorable opinion of the
faculty in their mejor fields. On the average, they reported ths more
than half their major faculty exhlbited positive behaviors, while fewer
than half exhibited negative behaviors (Table 4.1).

The positive opinion that was reported true for the largest propor-
tion of faculty was that they know their material well. Large proportions
of the faculty were said to express concern and dedication to thelr
professional area. The positive characteristic which was attributed to
the fewest faculty was that they consider student opinion in determining
class objectives and procedures.

On three of the ten positive characteristics, wamen had more favor-
able perceptions than men did. Compared with men, women sald that more
of their major faculty expressed concern and dedication to thelr pro-
fessional area, related material to contemporary life, and were dynamic
and enthusiastic about the subject they teach. These are not necessarily
different perceptions of the same faculty since there were significant
differences by sex in enrollment in the varicus faculties (see Table 6.5).

1See Faulman, J. 70 Senior Survey. SUNY/B: Student Testing and
Research Center, p. 34, far a description of how each statement was
classified. :
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Table 4.1: CHARACTERISTICS OF MAJOR FACULTY
CHARACTERISTICS M SD
Positive
Know their material well 4.16 .85
+Express concern and dedication to their
professional area® 3.98 .92

Give students ample opportunity to participate in
discussions, ask questions, and express points

of view 3.85 91
Grade fairly 3.83 81
Give out-of-class assignments that are reasonable

in length 3.81 .88
Give examinations that cover a falr sample of the

course content 3.75 .03
Camunicate théir kn.wledge to students skil¥ully 3.45 .86

+Are dynamic a.gd enthusiastic about the subject

they teach o - 3.39 1.01
tRelate material to contemporary 1ifeY - 3.22 1.12
Consider student opinion in determinirg class

objectives and procedures 2.91 1.08

Megative
+Treat students jmpersonallys 2.35 .94
Make insufficient distinction between major ideas
and iess important detalls 2.29 .88
+Avold contact with students outside the classroom® 2.19 1.02
Require students to buy bcoks that are seldom

referred to throughout the course 2.07 91
Give disorganized, superficial, or imprecise treatment

of their material 2.02 .13
Don't seem to care whether class material is

understood or not 1.94 .87
Discourage students from approaching them 1.82 81

tCriticize or embarrass students in the classroom® 1.75 .73
Give assigrments that are irrelevant to the course 1.60 7

Note.~-Response scale: l=true for no faculty; 2=true for a few faculty;
3=true for about half the faculty; 4=true for most faculty; 5=true for
all faculty. Statistical differences between mean responses of the sexes
and .cf the 1972 and 1973.senlors were analyzed by % tests.

+Men and women differed significantly.
%omen: M=4.08, SD=.92; Men: M=3.91, SD=.92.
Bdomen: M=3.51, SD=.99; Men: M=3.30, SD=1.00.
¥Women: M=3.44, SD=1.10; Men: M=3.07, SD=1.10.
> SMen: Me=2.42, SD=.96; Women: M=2.2l4, SD=.90.
€Men: M=2.27, SD=1.04; Women: M=2.07, SD=.97.
ERIC EWomen: M=1.84, SD=.77; Men: M=1.69, SD=.70.
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Few teachers were sald to give assigmments that are irrelevant to

the course or to criticize or embarrass students in the classroom. The
negative opinion which was reported true for the largest proporticn of
major faculty was that they treat students impersonally. Men diftfered
significantly from women in their opinion of three negative cheracteristics
of thelr faculty. Men attributed to a significantly higher proportic:

of their major faculty the following: they treat studentc impersonally,
and they avold contact with students outside of class. Women indlcated
that a higher propcrtion of faculty criticize or embar:ass students in

the classroom.

Non-Major Faculty. Opinion about non-major faculty was also positivz,
but slightly less so than cpinion about major faculty (Table 4.2). The
positive statements reported to »e true for the greatest proportion of
non-major faculty were that they know their materdal well, give out-of-
class assigmments that are reasonsble in length, and grade fairly. There
were sex differences on two of the positive characteristics and year
differences on four. Women attributed to a significantly higher pruporilon
of their non-major faculty the characteristics of being dynamic and c¢nchus-
iastic about the subject they teach, and relating material to ccntemporary
life. Cawpared with the 1972 group, the 1973 senlors attributed to 2
significantly higher proportion of their non-major faculty the following:
comunicate their knowledge to students skillfully, are dynamic and enthus-
iastic about the subject they teach, relate material to contemporary life,
and consider student opinion in determining class obJectives and procedures.

Respondents reported tha’ about half their non-major faculty treat
students impersonally and aveld contact with them outside of the classroom.
Few faculty were said to give irrelevant assigmments or to criticlze or
emparrass students in class,

There were significant differences between the 1972 and 1973 groups
for six of the nine negative characteristics of ncn-faculty. In all six
cases, the 1973 grcup reported these negative characteristics £o apply .
to a smaller proportion of their faculty thon the 1972 group did. terms
of beth positive and negative behavior, the 1973 seniors were consistently
more favorable toward thelr non-major faculty than the 1972 senlors were.

Courses

Ten possible effects of courses were listed. The students 1ndicated
how beneficial their courses had been in each area (Table 4.3). Responses
were made on a three-point scale: of no benefit, of some benefit, or very
beneficial.

Courses were mcst beneficial in exposing these senlors to new ideas
and experiences and in helping them to grow intellectually. On the other
extreme, seniors viewed their courses as being of only limlted benefit in
preparing them for family responsibilities and relationships, and for
responsible citizenship.
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Table 4.3: BEIEFIT OF COURSES IN LISTED AREAS

AREA M SD
Expcis\.zm te now 1dens and experiences 2.u47 .56
tIntellectunl growth® 2.44 .59
Preparation for groduate or prefessiconnl
schcol 2.20 .69
tPersonal growth? 2.10 .62
Vocaticnal preparation 2.08 Th
Mecting peuple who have became impertant tc mo 2.02 T4
Development of a vocational preference 1.98 17
Leaming for che Joy of it 1.97 .63
Preparation tc be a responsible citizen 1.62 .67
Preparation for family responsibilities and 1.43 .63
relationships

lote.-—-Response scale: 1 = Courses were of no benefit; 2 = Ccurses
were of some benefit; 3 = Courses were very beneficial. Statlstical
differences between mean responses of the sexes and of the 1972 and 1973
seniors werce anclyzed by £ tests.,

‘Men and wcmen diffcred significantly.
%en: M= 2.50, SD = .59; Women: M= 2.36, SD = .58.
Byomen: M = 2,17, SD = .65; Men: M = 2.05, SD = .5%
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Men and women differed significantly in reporting how important their
courses were to them in alding their growth. Their courses were more
beneficial to men than to women in contributing to intellectual growth.
Conversely, thelr courses provided more benefit to women than to men in
alding perscnal growth.

These senlors were asked to consider the impact of thelr courses
relative to the rest of their experiences at SUNY/B. Most students (65%)
chose the middle grcecund, claiming that their courses were one of many impor-
tant experiences. Fifteen percent reported that courses had the biggest
impact of all experiences, whereas 20% repliied that cnimrses were relatively
undmportant in the total experience.



CHAPTER V
THE {DEAL UNTVERSITY

Twenty possible functions of a university were listed. Scniors
Indicated how important the presence of each is to the ideal university
(Table 5.1). Responses were made on a five-point scale: obJectionable,
unnecessary, neutral, preferable, or essential. Comparisons of the sexes'
and 1972 and 1973 seniors' responses were made by t tests.

The function reportcd to bi: the most important to an ideal
university emphasized traditional, intellectual aspects, i.e., 2
university should seek and discover new knowledge. The function which
ranked third in Impeortance crphasized the same aspect: a university
should impart existing lnowledge. Tunctions ranked second and fourth
had 2 more personal-social orientation. Students felt a unlversity
should encourage each student to develop his or her personal standards
and values and that it should examine existing valucs, attitudes, and
modes of thinking.  They also thought it preferable or essential that a
university promote involvement in extra-university coneerms, particularly

" emphasizing involvement in the local community.

Three functions were of noticeably less importance than were the
cthers: & university should prepare students for family responsibilities
and relationships, transmit sccicty's current values and institutions,
and be a sanctuary from the rest of society.

Eight of the 20 functions differcd significantly in the responses
given by male end female seniors. Trensmitting soclety's current values
end institutions was of more importance to men than to women. Seven
functions considered more Irportant by females then byw\males were:
encourage each student to develop his or her personal standards and
values; Impart exlsting knowledges examine existing values, attitudes,
and modes of thinking; promotc knowledge end interest in world-wide
concerms; provide vocational trainingy provide heterogenity within the
wiiversity population with respect to socic-cconomic status, sex, race,
age end bellepfsy and te a micrcecsm of scelety.

Responses given by the 1972 and 1973 seniors differed regarding three
functicns., Trensmitting socicty's current values and institutions and
preporing students for family respensibilities and relationships were
indicated to be of more Importsnce to the 1973 seniors than to the 1972
scnlors. The 1972 senlors regarded leading in initiating chenges in
soclety as a more irportant function than did the 1973 scniors.

Seven of the twenty functicns may be said to describe a university's
direct, intenticnal influcnces on its students. They are listed in
Table 5.2. The remaining funciuions seem less perscnal, and thelr effect
on students could be expected to be cnly indirect. The rank order cf these
seven selected functicns suggests that thesc students feel a university
should have a more direct influence cn some aspects of thelr lives than on
others. They felt that a university sheould indecd encournge the develop-
EMC ment of personal standards and of lumewledge ond intervest in the werld.

20




Table 5.1: FUNCTIONS OF THE IDEAL UNIVERSITY 21

. —Wen  Women  Total
FUNCTION M SO "M .M SD
Seek and discover new knowledge 4.73 55
tEncourage each student to develop his or
her perSanal standards and values. 4,52 .70 4.69 .58 4.59 .66
+Impart existing knowledge 4,42 .78 4.67 .60 U4.52 .72
tExamine exlsting values, attltudes, and
modes of thinking 4,39 .73 4.60 .66 4.47 .71
Prcvide continuing education services
for the camunity h.u2 .69
Provide intellectual and aesthetic stim-
ulation for the surrounding local
camunity 4.32 .68
+Pramote knowledge and interest in world-
wide concerns 4,22 .71 4,42 .69 4.30 .71
Be closely involved with the surround-
ing local comunity ' 4,28 .78
Prepare students for commnity involvement . 4,15 .80
tProvide vocaticnal training 4,00 .93 4.21 .55 4.09 .90

t+Provide heterogeneity within the university
population with respect to socio- ;
economic status, sex, race, age, bellefs 3.92 1.01 4,18 1,06 4.03 1.04

¥ead In initlating changes in soclety® 3.95 .94
Prepare students to be leaders 3.79 .98
Develop and foster students' capacities for

close personal relationships 3.71 .91
Emphasize research activities ' 3.67 1.06

+Be a microcosm of society 3.45 1.16 3.67 1.08 3.54 1.13
Concentrate on teaching services 3.U6 1.05

¥Prepare students for family responsi-

bilities and relationships® _ 3.17 .98
*iTransmit soclety's current values and :

institutionsy 2.84 1.16 2.58 1.28 2.73 1.21

Be a sanctuary from the rest of soclety 1.92 1.1

e Sas—

Note <-Response” §¢als: 1=cbJectionable; Z=unnecessary; 3=neutral;
Y=preferable; S=essential. Statistical differwness hetwoen responses of the
sexes and the 1972 and 1973 respondents were analyzed by & tests,

+Men and wamen differed significantly.
#1972 and 1973 seniors differed significantly.
31972:M=u.ou SD=.92; 1973: M=3.85, SD=.95.
1973: M=3.28, sp=.91; 1972: M=3.09, SD=1.02,
©  Y1973: M=2.85, SD=1.11; 1972: M=2.62, SD=1.28,
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It was less important, however, for the university tc preper: students
o e leaders, to develop and foster their capacities for cliose personal
relationships, and tc prepare then fer family 1life.

Principrl compcnents factor analysis with varimex rotation was
performed cn the responses to the items concerning the functicns of an
Jdeal university. The first and major factor, Jabeled general community
involvement, is conposed primarily of the folilewing functions (Table 5.3):
prcvidgs intcllectual and cesthetic stirulation fcr the surrounding local
camunity, be closely invelwved with the surrounding local ccrmunity,
provide centinudng educaticn scrvices for the ccnmunlty, prepere students
fer econmunity involvenent, previde veeationzl troining. ‘

This result may be Interpretoed varicusly. The psycholeogical
reoningfulness ¢f the factcr lebel chosen, general conmunity invelvement,
snculd be interpreted within the context of the comprising functicns.
Clexrly, the 1de2l university is not expected to be an ivery tower set
apart frem the werld, but sheuld be actively invelved in the comunity,
providing inspiration and service.

a
ol le 5.2: SEVEN SEIECTED FUNCTIONS OF AN IDEAL UNIVERSITY

Men Wemen Tctel b
FUNCTION oo ... WM Sp M SO M 8D Rank
Enccurage each student tco develop his
or her perscnel standards and values ,52 ,70 4,69 .58 4,59 .66 2
tPremote knewledge and interest in
world-wide concerms 4,22 .71 4.42 .69 4,30 .71 7
Prepare students for community
invelvement 4,15 ,80 9
tPrevide veeaticnal training 4,00 .93 4.21 .85 4.09 .90 10
Prepare students to Le lenders 3.79 .98 13

Develep and foster students!
capacities for close porscnel -
relaticnships 3.71 .91 14

*Prepar‘e students for family
respensibilities ond relaticnships® 3.17 .98 18

a

The functicns supgest a unlversity's more specifie, perscnal
influence cn its students than the rerainlng functicns de.

YRank 1s in terms of relative impeortance: Rank l=most important,
Rank 20=1lcast impcrtant.
tMen and wemen differed significantly.
*1972 and 1973 senicrs differcd significently.
*1973: M=3.28, SD=.91; 1972: M=3.09, SD=1.02.




Table 5.,3: THE GENERAL COMMUNITY INVOLVEMENT FACIOR

Factor

FUNCTION Loading® M SD
Provide intellectual and aesthetic stimu- '
lation for the surrcunding local community .75 4,32 .6t
Be closely involved with the surrounding - .
local commnity LTh 4,28 .78
Provide continuing education services

fcr the comunity 71 4, u2 .69
Prepare students for commnity

involvement .01 : 4,15 .80
Terovide vocational training® .57 1,05 .90

Note.-~-Response scale for the question: 1l=objectlonable;
2=unnecessary; 3=neutral; U=preferable; E=essential. Statistical

differences between responses of the sexes and the 1972 and 157:
respondents were analyzed by % tests.

8The facter loading represents the imporctance cf the variable te
the factor, the highest lcading being the most important.

*Men and women differed significantly.

“Women: M=4,21, SD=.85; Men: M=4.00, SD=.93.



CHAPTER VI

EDUCATICONAL, CURRICULAR, AND CARFER PLANS

Educaticnal, curricular, and career plans were repcrted by the
respcndents. In each of these areas, students repcrted bioth thelr fresh-
men and senior year plans, and they answerced questicns abcut thelr decisicns.
They alsc reported how impertant varicus cheracteristics of & jou cr
carcer wculd be tc then.

Educaticnal Plans

When they entered ccllege (either SUNY/B cr clscwhere), slightly over
half the sample (52%) expected that thelr highest degree would Le a
Laccalaurcate (Ta:le 6.1). Feuwer than a fifth expected a masters degree
(17%) or dectorate (127). Ninc percent expccted an MD or DDS, and 5%,

a law degree. Three percent expected an asscoclate degree and 170 scught

nc degree. Twe percent chosc the opticn "other," for which they specified .
that they either did not have any degree plans then or could not reiemler
them.

The distritution of educational aspiraticns shifted upward between

the freshman and scnicr years. This change was meost obvicus in the
acccﬁlaurcgtc and masters dogrec plans. The percuntage expecting at most

a Laccalaurcate drcpped from 525 as freshmen to 217 as senicrs, while the
ptrcc,nt'wgc. expecting at mest & mastcrs degrec increased frem 174 te 43%.
Changes in the other categeries were minimal. Asplrants tc a doctecrate
increesed to 1493 to o medical cr dertal degree, remeined the same (9%)3
and to a law degrec, incressed te 87. Five percent were either widccided
abeut the hiphest degree they weuld ottain, or cxpected deuble degrecs
(¢.g., beth @ masters and a law degree).

The sexes differed significently (chi-square) in thelr current
degree cxpectations. Althcugh rcughly cquivalent in Laccalaurcate expecta-
ticns (20% for males and 227 for femalcs), advanced degree expectaticns
revealed diffcrences. Fifty-four percent of the wemen expected to attain
at mest a mzute.rs, compared with 359 of the men. Similar percentages of
men and wemen (157 and 135, respcctivuly) expected a docterate. Men
cutreached wemen in their LXpLCtBtiCI’lS of MD cr DS (132 vs. 4%) and
law (117 vs. 3%) degrees.

Fer an anelysis of individuels' expectaticns, degree plans were
clessificd into three levels: (a) Laccelaurcatc, (L) masters, and
(¢) deeterate cr professicnal (i.e., MD cr DDS cr law). Each student's
initially expected degree was corpared with her cr his currently
expected depree in terms of the three levels. Neerly holf the sarple
(46%) maintained thelr initial level of expectation. Slightly fewer
(11%) raised their level of depree aspiration. Only 117 had current
degree expectaticns which were lcwer than their initlal expectaticns.

24
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In addftlon to their degree aspiraticns, students were asked whether
they had plans fcr any formal educztion (elther for a degree ¢r not)
Leycnd the baccalaureate. Althcugh 21% stated that they expected at most
a bachelors degree, only 4% repcrted that they planned nc further fcrmal
educaticn; 14% said they were currently undecided. Seventeen percent
planned te take courses relevant tco their career, Lut did nct know
whether cr net they wculd pursue an advanced degree, and 2% planned tc
take courses fcr their perscnal (nct career) interest only, withcut
plans fcr an advanced degree.

Nearly twc-thirds ¢f the sample (637) said their plans werc tc
pursue an advanced degree. Most of these students (397 ¢f the sample)
planned tc begin during the next scheel yesr. Mest alsc planned te
attend full-time (39%). Fifteen percent cf the sample planned to begin
mcre thon a year after receiving the haccalaurcate; 9% did not kncw when
they wculd begin. Ten percent planned tc¢ be part-time students and 14%
did nct knew whether they would attend part-time cr full-time. Only 137
cf the sample planned to attend SUNY/B's graduate cr prefescicnal schoels.,
Alcut a feurth (24%) plamned te attend a different instituticn, while
ancther fourth (27%) did not know where they wculd attend.

Wemen expected tc attain their advanced Jdegrees in significantly
less time than men did. (Wemen were alsc significantly more likely to
expect tc attain at mcst a masters degree, while men were mcre likely
te expect a decterate cr prefessicnal degree.) Mere than a fourth of the
women (27%, compared with 179 ¢f the men) expected tc ccmplete their
advanced degree within twe years after they hegin working teward it,

Men, more then wemen, cxpected to spend three tc four yeers in their
pursuit (317 end 21%, respectively). Abcut 6% cf cach sex expected it
weuld teke at least five years to finish, and alcut 9% said they didn't
kncw.

Majcr Field

Over half the scnicrs (5€;)) stated that they had chosen a majer
Lefure entering ccllege., Thirteen percent initially decided upen & major
in their freshman year cf ccllepe or the follewing sunmer, 23% decided in
their scphemere year cr the follcwing summer, 7% madc their initial
cheice in their junicr year cr the fcllewing summer, and 17 walted until
their senicr year before initielly chccsing a majcr.

Students repcrted what their first majer was. These initial majcrs
(whenever and wherever made) were unevenly distributed ameng categeries
describing SUNY/B's six undergraduate Faculties (see Table 6.5): Sccial
Sciences end Administraticn (277), Natural Sciences and Mathematics (20%),
Engineering, and Applied Sciences (167), Arts and Letters (13%), Health
Sciences (13%), ond Educaticnal Studies (6%). Five percent initially
chese a daulb:le, special, cr other malcr.

There were significant differcnces emcng the Faculties initially
chcsen by wemen and men.  Larger percentzges ¢f men than of wemen werce in
Engincering and Applied Sciences (25% tc 27) and Sccial Sciences and
Admirdstraticn (304 to 22%), while wemen preperticnally cutnumbered men
in Health Sciences (217 tc 7%), Arts and Letters (197 tc 8%2), and
Educatichal Studies (107 tc 3%). Abcut 20% ¢f each sex were in Natural
Sciences. . '
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Eight reasons for which cne might chcose a mojor were listed on
the questicmnaire. Respondents renorted the degrec c¢f importance of
each in deciding upcn their first mojor (Table 6.2). Respcnses were cn
a three-point scale: nct impertant, not applicable; scomewhat impertant;
cr very impertant. An opticn of "other" was included, which they were
asked to specify. The 1972 and 1973 senicrs' and the sexcs' respenses
were ccmparced by £ tests.

The reascn which was attributed greatest impcrtarnce in deciding upon
their first major was an interest in the area. It was also important
that the respendents theught they could do well in that major and that
the major was relevant te their career plans. Of relative unimpcrtance
cr epplicability were parental encouragement and having friends in the
same majer. Men and wemen differed significantly on four of the elght
reascns.  Wemen placed mere impertance then did men on the fellowing
reascns: interest in the area, thinking they could dc well in it, and
wanting an intellectual challenge. Men placed more importance than
waren did cn heving a friend majering in that arca. The "other" cpticon
was specified by 10% of the sample. These reascns included the aveil-
ability cf jcbs 1In the area and having expericnce in it,

Abcut half of the sample (48%) said they changed their majer after
moking on initisl chcice. Thirty-two percent did sc cnly cnce. Ten
percent changed their mgjers twice, and 5% did sc mere than twice.

Ten reasons for which cne might decide te change majors were
listed, and respondents whe changed reperted the impertance cf each to
their decisicn (Talble 6.3). Respcnses were cn a three-point scale:
not impertant or nct applicable, scmewhat inpertant, or very impcrtant.
An cpticn of "other" was included which they were asked tc specify.
The grcups® and sexes' responses were compared Ly £ tests.

The reascns for change rated most importont were those concerned
with fermation of more definite Interests and selecting a major in line
with these interests. The urging of friends and the advice c¢f a
University Cellege cr department adviscr were viewed as having little
impcrtance or applicability. Fcurteen percent ¢f these who changed
majors (7% of the sample) specified the "cther" cpticn; some cf the
reascns given included future job: prespects or the aveilability cr
requirement of certain ccurses.

Over a third cf the respcndents (37%) had current majcrs in the
Faculty of Sceial Sciences and Administraticn, ccmpored with 277 of the
initial choices (see Table 6.5). Very slight increases werc shcwn
in the Faculties cf Arts and Letters (137 tc 147) and Educaticnal
Studies (6% tc 7%). Enrcllment of thesc students in Engineering and
Applied Sciences and in Netural Sciences and Mathematics decrecsed
(167 tc 10% and 20% tc 1H9, respectively). The percent in the Faculty
of Health Sciences (13%) and the percent having a dcuble, special, (r
cther mejer (5%) remeined the same.
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Table 6.1: INITTAL AND CURRENT DEGREE EXPECTATIONS

Initial Currentt

DEGREE T Mn tn T
Baccalaureate 52% 20% 22¢ 21%
Mosters 17 35 oY 43
Dectorate 12 15 13 14
MD cr DDS 9 13 4 9
Law Degree 5 11 3 8
Associate® 3

Nened 1

Other 2 6 3 5

t+Men and women differed significontly in thelr current degree
expectations (chi-squarc significant at .05 level).

q
“The options "assceiate" and "none" were not included es current
expectations,

Table 6.2: IMPORTANCE OF REASONS FOR CHOOSING FIRST MAJOR

Men VWomen Total
REASON M SD M SD M SD

TI was interested in the srea. 2.6% .54 2.83 L2 2.75 .50
I thought I cculd do well in

it. 2.43 .66 2.61 .61 2.50 .64
It was relevant tc my
career plans, 2.32 .76
Courses in that area had
Leen easy for me. 1.91 .81
t¥I wented an intellectual
challenge, 1.75 .72 1.94 .79 1.83 .75
I admired scmeone whe
wos in the area. 1.49 .73
My parents cncouragoed me
. to majer in it. . 1.30 .60
t+I had friends who were
majoring in it. 1.29 .55 1.17 .42 1.24 .50

Note.—FResponses scale: 1=not lmportant, ncot eppliceble;
2=somewhat importint; 3=very importent. Stotisticel differences
between responses of the sexes and the 1972 ond 1973 respondents were
onalyzed by % tests.

TMen and wemen differed significontly.

#1973 wamen (M=2.12, SD=.82) differed significantly from 1972 women
(M=1.82, SD=.79). '




Tal.le 6.3: IMPORTANCE OF REASONS FOR CHANGING MAJOR
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FEASOMN. M SD
My current chcice is rxre In line with ny interests. 2.61 61
My initial checice was not as interesting as I had

expected, 2.2l .82
My current major is mere useful to nmy career

plans., 2.23 .87
My interests Lecame mcre crystalized. 2.15 .80
I became interested in my current chcelce thrcugh

a ccurse in that department. 1.94 .88
I wanted a greater intellectual challenge than

my first cheice provided. 1.67 81
¥I became interested in my current cheice through

a teacher in that department. 1.63 .83
The werk in my first major was tcc difficult. 1.58 .76
Friends urged me to change. 1.12 41
I was advised by my University Ccllepe or

department advisor tc change. 1.09 .34

Ncte.—-Respense scale:  1=nct inportant, nct applicable;

2=scmewhat impeortant; 3=very important. Statistical differences

hetween respenses of the sexes and the 1972 and 1973 respondents were

analyzed Ly £ tests.

¥1973 wemen (M=1.77, SD=.79) and 1972 wemen (M=1.56, SD=1.01)

differed significently.
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Men's and women's current major chclces were distributed significantly

differently amcng the Faculties. In percentages, males again deminated
Engineering and Applied Scicnces (17% to ncne) and Sccial Sciences and
Administraticn (LU4%7 tc 26%). Larger percentages of females were in the
Facultics cf: Arts and lLetters (239 tc 87), Heolth Sciences (207 tc 87)
and EQucaticnal Studies (11% tc 5%). Natural Sclences and Mathematics
again ccntained similar percentages cf wemen and men (14%).

The migration cf men and wcmen ameng the Faculties servea to reinforce
the initizl sex distributions in cach. For example, the ratic of the
percent of wemen te the percent of men whe initlally chese a mejor in
the Foculty of Arts and Ictters wes 2.4 to 1, while the final percentage
ratic in that Faculty was 2.9 to 1.

Four nessille reascns for maintaining current majers were listed.
The respcndents repcerted the degree of impertence (i.c., not impcertant,
scmewhat impertant, or very impertent) of cech of these reascns in
maintaining their current majcr (Teble 6.4). Compariscns were made by
1 tests.,

Of mest impertance in maintaining their current majcr was a
declded interest in the area. Women and men differed significantly cn
this reascn, wemen attributing more impertance tc it. Its relevance
tc carecer plans was alsc a very impertant reascn for maintaining current
majcrs. Five percent cf the sample specified the "cther" cptlcn; examples
of these reascns specified were that it was casy, cr they'd always
liked 1it. :

These senicrs were asked: "If ycu cculd begin ccllege again as a
freshman, what weuld ycu majcr in?"  Fcr the mest part, these preferred
mejor fleld chcices were distributed ameng the Faculties similarly to
their current majcrs (sce Talle 6.5). The mcst radical ‘ifference was
reported Uy men in Sccial Scicnces. Although 447 ¢f the men were
graduating frcm a department in that Faculty, only 25% said they wculd
begdn again with that kind ¢f majcr. 'The percent checsing a deuble,
spcclal ¢r cther majer increased frem 5% tc 197; mest cften an "cther"
cheice was cne nct offered at SUNY/B. Three percent were undeclded abeut
what they would mgjer in 1f given ancther start.

As with their initlal and current chcices, men's and wemen's
preferred cheices differed significantly. Prcporticnally more women
than men would still enter Arts and Letters, Ecducaticn, or Health
Sciences, and men would chcese Engineering, while wemen would nct.
Similar percentzges of each sex would choose a natural (117) or scclal
(241) science cr a deuble, special, cr cther major (195).
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Table 6.4: IMPORTANCE OF REASONS FOR MAINTAINING CURRENT MAJOR

REASOH M SD
TI am very interested in the area.® 2.59 .60
It is relevant toc my career plans. ’ 2.46 .74
¥There is ncthing else I weuld rather majer in. 2.14 .82
A change wculd delay graduaticn. 1.80 .88

Note.—-Respcnse scale: l=nct impertant, nct applicable;
2=scmewhat important; 3=very impcrtant. Statistical cifferences
between respcenses of the sexes and the 1972 and 1973 respondents were
analyzed by % tests.

Men and Women differed significantly.

%1973 Wemen (M=2.26, SD=.85) and 1972 Wemen (M=2.07, SD=.80)
d.ffered significantly.

aWcmen: M=2.69, SD=.52; Men: 1M=2,52, SD=.6M4,

The three major field chcices (in*tial, current, and preferred) cf
each student were examined. Chcices were classified by Leth department
and Faculty, ond comparisons were made in beth classificaticns. Net
swprisingly, the largest disparities were between initial and preferred
cheices; 537 of the sample had a preferred chelce which was in a
department different frem their initial cheice, and 51% had initial and
preferred cheices which were in differcnt Faculties.

Cerpariscn cf current and preferred majors revealed that nearly
half (47%) wceuld choose their current major if they cculd begin ccllege
again as a freshman. An additicnal 10% repcrted mere than cne majer
preference, which included their current majcr. Thirty-five percent
sald they wculd make a chcice difiereny from their current majer, and

# listed mere than cne preferred c-oice, neither of which included
their current majcor. Ewen theough somc senicrs would switch depeartments,
most (61%) weuld prefer a majcr in their current Faculty.

In camparing initial and current choices, many of the students
whe changed majors remained in'the Faculty cf their initial cheice;
theugh 4687 changed depertments, cnly 347 changed Faculties.



31

*(TmalT GO° ge

JUROTJTUATS DITNDS=TYHO) ATIUROTITUITS DAINJJTY SHATITIoad 243 JUR UDIDM DUT UL JO SUITANATd 4wy 2T, +

WOUT IO NOA PN T Swmursagg

-

@ ST UTEd? N391700 uldon prnoo ndk JI,  SDMSE auamM squapudisay
L

£ 2 : PAPTOSPUR
5T MW T S 9 h S S S J3Y30 Jd TeToads ‘armoa
ne £e 62 LE 92 Yh L2 ece ot UOTZRIISTUTUD] 3 SOOUDTOS TTTODS
1T 148 cl ht A ht 0c 61 1c moapﬁcwsu.mz ¥ SOOUSTOS T2anieN
A 3T 3 £t 0¢e 3 £t 1¢e L S30UDTOS YITRBSH
Q - HT 0T - LT 9T 2 a2 £20USTO3 PATTAY 3 upad3uT3uy
) 6 £ L 1T 9 9 0t £ saTpPnaS TRUDTjEONDY
L£21 2T 16 AT P 4 JAS) SR S R SI333] PUB SQIY
T3\ UXDY U3y 12371, UOM  UOp) T30 UMW Uy ALINOY4

21DALISIAL] $JUALIND +TCT3TUL - —

SATAL HOL/W Q0HHAIFAd ANT INDEND “TVILINI JO SYILINOYd :G6°9 SIGEL

Aruitoxt provided by Eic:

E\.



32

The respondents whe had advanced degree plans (€37 of the sample)
were asked te compare their undergraduate and planned graduate major
fields. Slipghtly more than a fifth of the sample (21%) planned to
centinue in the same majcor in graduate schocl as they had as under-
graduates, Nearly ancther fifth (17%) plamned a major which was in the
same academic area, though in a different department. Seven percent
chcse a major in & different area, anc 3% had nct yet decided cn a
graduate major. Fourteen percent cf the sample expected to pursue a
prefessional cepree and thus could not compare their undersraduate and
gracduate majors.

The sexes differed significantly in their compariscn of their
undergraduate and graduate major fields. Women were more likely than
men were to have a graduate majer in a different department Lut the
same academic area as thelr undergraduate cheice (229 of the women,
13% of the men). Men were more likely than wemen were te plan pursult cf
a prefessional degree (205 of the men vs. 7% of the wemen). Percentage
«ifferences cn the remedning options were less than 4%. These sex
Cifferences parallel thelr differences in degree expectations; more
men than wemen expected to earn a prefessicnal degrec, while wemen were
more likely than men were to aspire te a masters degree.

Career Plans

Respcnuents Indicated hoth their initial and current career
chcices. These were then coded, using a list of 86 career fields, a
ccde for undecided, and a coCe for respenses which were ctherwise
unccdabile. The 86 career choices were classified inte Helland's six
tyres.™ These categcries are:

Realistic (technical, skilled, ané laloring cccupaticns)
Investipative (scientific occupaticns)

Artistic (artistic, literary, ond musical cccupaticns)
Sceiel (educaticnal and sccial welfare occupations)
Enterrrising (sales and managerial cccupaticns)
Conventicnal (officc and clerical cccupaticns)

Fifty-nine percent cf the sample had a carcer chcice when they began
ccllege (either at SUNY/B or elsewhere). Eipht rercent made their initial
chcice In their freshmon year of ccllege (or the fcllcwing summer), 117
decided initially in their sophomere year (cr summer follcwing), 107 made
their first cholce during their junior year (cr the follcwing summer), and

N6% chose a career in thelir senicr yeor. .

lOccupat:lons were classified accoréing tc: Hellend, Jehn L., et. al.,
A Psychological Classification of Occupations. Center for the Study cof
Sceial Organization cf Schocls, Report Ne.90. Baltimore, Marylend: The
Jcehns Hepkins Undversity, Ncvemb:er 1970.
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Mere than twe=thirds of the initlal carecr cheices (wherever and
whenever they were made) were in the Investigative (39%) and Social (327)
categeries (see Table 6.7). Substantlally fewer students had mace
cheices in the cther categerics: Enterprising (117), Artistic (5%),
Conventicnal (2%) and Realistic (2%). Twc percent hacd "cther" cheices,
and 37 sald their initial chceice was teo Le undecicec.

Men's and wemen's initial carecr choices differed significantly,
mcst noticeably in the twe largest catcgories. A majority of men (537%)
hat a first choice in the Invcstigative category, conpared with 197 of
the wemen. A majority of weren (56%) first chese & Sceial career,
comparec to 157 of the men. Interprising careers were initially chosen
Ly proporticnclly mere men than wemen (167 end 47, respectively), while
& higher preporticn of women then men (9% vs. 37) hac an Artistic choice.

Seven pessille reascns for checsing a career were listed. The
respendents reported the irpertance of each in moking thelr first
cereer cheice (Table C.C). Respenses were again cn a three-point scale,
i.e.; each was: nct impertent ¢r nct eprlicalle, scmewhat irportant,
¢r very irportant. An "other" option was included. The 1672 and 1973
scnicrs' and the sexes' responses were ccrpared by £ tests.

The reascn which was consicdered by this group of senlors te be
mest irpertant in reking their first corcer cholce was clecrly the belief
th 't 1t weul' fulfill thedr intercsts. Also of im crtonce wos o lelief
thet they hra o sreciel gptutl e for that career. The remaining reasons
listed were of noticeably less importance or aprlicat:ility. Men anu women
differed significantly on three of the seven reasons. Men placed more
importance on kneowing; someone in the vocatien and on sccloeconamic status.
Eight percent of the sample specified the "other" option; some of these
said they had had experience in the field, or they thought they could
fulfill = particular desire ty entering that field.

Fewer than half the scniors (U44%) reported that thedr current career
choice was Cifferent from their initial choice. Significantly more men
(47%) than women (38%) had changed their carcer pléns. The largest change
in the distribution of cheices (Table (.7) was in the Investigative
category, ‘which dropped frem 397 of the initial cheices to 297 of the
current choices. None of the other changes exceeds 4%. Although currently
cnly G, it is interesting that the proporticn of students undeclded about
their career doubrl d.

The cistributicns of women's and men's current career choices differed
significantly across the six Holland types. Differences were similar
to the initial differences: preportionally more wemen than men made
Social or Artistic choices, while the reverse was true cf Investigative
and Enterprising cholces.

Nine reascns for carcer changes were given. The respondents indicated
the importonce of each in their decision to change thelr career cholce
(Tarle C.8). Respenses were cn & three-point scale: not important or not
arnlicalle, somewhat important, or very imortant. An "other! opticn was
included. The proups' ant sexes' responses were compared vy £ tests.
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Tai-le €.C: IMPORTANCE OF REASONS FOR MAKING FIRST CAREER CHOICE

Men Women Total

REASOH M SD M SD M SD
T thought it would fulfill my

interests. : 2.70 .54
I thought I had a special

aptitude for it. 2.25 .71
t1 knew people who were already

n the vocation. 1.68 .77 1.51 .€7 1.61 .73
TI wanted to make a lot of

meney. 1.70 .73 1.36 .60 1.55 .70
tIt has high social status

and prestige. 1.51 .64 1.28 .50 1.41 .60
My parents wanted me to

enter it. 1.35 .59
My score on a vocational

interest test was high in

this area. 1.23 .51

Note.—Response scale: 1=not important, not applicable;
2=scmewhat important; 3=very important. Statistical differences between
responses of the sexes and the 1972 and 1973 respondents were analyzed by
1 tests.

tMer: and wormen differed significantly.

Table 6.7: INITIAL AND CURRENT CAREER CHOICES,BY HOLLAND TYPE

Initial? Current™
CATEGORIES Men Wanen Total Men Women Total
Realistic 17 2% 27 5 17 24
Investigative 53 19 39. 1 12 29
Artistic 3 9 5 y 7 5
Social 15 56 32 19 60 36
Enterprising 16 l il 20 7 15
Conventional 3 2 2 2 1 1
Other 2 2 2 3 5 4
Undecided 3 3 3 6 7 6

TThe distributions cf men and women among the categories differed
significantly (chi-square significant at .05 level).




Table 6.8: IMPORTANCE OF REASCNS FOR CHANGING CAREER CHOICE
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REASON M 3D
My current choice is more in line with ny

intcrests. 2.60 .62
¥My interests changed.® 2.44 .72
My own preferences became more prominent.f 2.42 .78
I didn't like the courses I was taking

as preparation for rmy initial choice. 1.95 .87
I developed an interest in my current

choice through course(s) I was taking. 1.83 .81
I had some experience in the area of

my current choice. 1.75 .80
I met someone who was already in the

carcer of my current choice. 1.64 .78
I had some experience in the area of

my initizl choice. 1.57 .80
The job market chonged. 76

1.47

Note .--Response scale:

2=somewhat important; 3=very importent.

1=not important, not applicable;

Statistical differences

between responses of the sexes and the 1972 and 1973 respondents were

analyzed by £ tests.

%1972 and 1973 seniors differed significantly.

ten and women differed significantly.

®1973: M=2.55, SD=.63;
Byomen: M=2.61, SD=.68;

1972: M=2.33, SD=.78.
Men: M=2.32, SD=.81.
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The prime reason for changing careers was essentially the main
reason for thelr initial cholce: interest. Interests changed, and
preferences crystallized, and a career choice more compatible with these
new interests was selected. Previous experience in neither the initial
nor subsequent career field was of much importance. Of least relative
importance was a change in the job market. Nine percent of those
respondents who changed carcer choices (47 of the total samplc) specified
the "other" option; a few of these indicated a switch to a fleld more
compatible with either their studies or their finances.

Students win cl:anged carcer choices did not necessarily change
to a new Hollan? category; U447 changed their cholce, while 31% changed to
a new Holland classification. '

This sample of seniors appeared to be quite decisive about their
current career planc. Forty-two percent said they had decided what
their career wil). br, 30% had tentatively decided, and 16% were currently
considering several careers. Nine percent said they had no career plans
as yet, and 1% did not plan to have a career, but did plan to work. No-
one said they did not plan to work.

Students were asked what setting they expected to work in, both
initially and eventually (Table 6.9). The most popular initial settings
were medical service (chosen by 18%) and elementary or sccondary school
(16%). Both of thesc settings were less popular as eventual choices;

12% expected to ev~r*+ually work in a medical service setting and 9%, in
an elementary or secondary school. bMuch of the drop in these two settings
was taken up by the percentagcs expecting to work in a college or
university (5% initially, 104 eventually) or in a private professional
practice (5% to 10%). Seventecn percent were undecided about their
initial and/or eventual vocational sctting. Most of the "other" settings
(11% of the initial and 13% of the e¢ventual choices) were combinations

of the cthers listed.

Senlors were also asked what they expected their initial and eventual
primary vocationzl role to be (Table 6.10). Practitioner, performer,
therapist, or producer of services was the expected initial primary
role for M % of the sample, and the expected eventual role for 297.
Twenty-one percent expected to be teachers initially, 4% more than
expectcd to be so eventually. The proportion expecting to be an adminis-
trator or supervisor incrceased from 6% initially to 19y eventually, while
the percent expecting to be a rescarcher or investigator decreased from
127 to T¢. The "other" options, 13% for initial expectations and 20% for
eventual expectations, were largely groupings of the listed alternatives
or expres~ions of uncertainty.

Men and women differed significantly in the primary vocational roles
they inlcially expected. The largest differences were in the roles of
teacher (334 of the women and only 117 of the men), researcher or investi-
gator (167 of the men, TY of the women), and administrator or supervisor
(99 of the men, 3% of tl.e women).



Table 6.9: VOCATIONAL SETTING EXPECTED INITIALLY AND EVENTUALLY

SETTING Initial Eventual
Medical service 189 127
College or university 5 10
Private profcssional practice 5 10
Elementary or secondary school 16 9
Large business or financial firm 7 6
Social services organization 6 5
Own business or frec-lance 2 5
Govermment agency (ony level) 4 4
Research organization 3 3
Small business or financial firm 3 <1
Military 1 <]l
Don't know; undecided 17 17
Cther . 11 13
Table 6.10: VOCATIONAL ROLE EXPECTED INITIALLY AND EVENTUALLY
InitialT Eventual
ROLE Mi Wn T Total
Practioner, performer, therapist,
or producer of servicecs h2ii 387 Lo7 29%
Administrator or supcrvisor 9 3 6 19
Teacher 11 33 21 17
Rasearcher or investigator 16 7 12 7
Promoter cr salesman of services
or products 5 2 U 1
Producer of preoducts 2 1 1 1
Other 12 15 13 20

*Men and women differec significantly in thedir expected initial
vocational role (chi-squerc significant =zt .05 level).
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Characteristics of a Job or Career

Seventeen characteristics of a job or career were presented.
Students designated the expected importance cf the presence of cach
in their subsequent jobs or careers (Table C.11). Responses were on
a five-point scale; the presence of cach characteristic was:
objectionable, unceessary, neutral, preferable or essential.

The characteristics reported as most important indicate that the
respondents strongly desired opportunities for personal development,
particularly of their skills and abilities, and for personal contri-
butions to cthers. Average regponses indicate that 1t was esscential
cr preferable that the followiny characteristics be present:

Opportunity to develop skill in my field

Opportunity to be of service to others

Necessity for me to use ny special abilities or aptitudes
Neeessity for me to be creative and original

Stimulating, challenging envirorment

Some of the more conventional perquisites of employment were of
less irportance, e.g., good health and rctirement bencfits, opportunity
to earm a geod deal of mcney, and social status and prestige.

The least important (and considered unnecessary) characteristics
of a job or career were: working within an explicit set of regulations
and procedures, and an gpportunity to work primarily with things or
ideas rather than with people.

Tt was sigmificantly morc important for wemen than for men to use
their special abilities or aptitudcs. It was significantly more
important to men to bc rclatively frec from supcrvision, to supcrvise
others, to earn a good deal cf mohey, to develop @ social life through
their job, to have socscl status and prestige, to work in a campetitive
atmosphorc, and to work primarily with things or idcas.



Teble 6.11: PREFERENCE FOR CHARACTERISTICS OF A JOB OR CARELR 3

Men Women Total
CHARACTERISTIC M SD | Sp M 3D
Opportunity to develop skill .
in my field L 48 .59
Cpportunity to be cf service
to others by 71
tNecessity for me to use my
special abilities cr aptitudes U4.37 .68 4,53 .56 L.u3 64
Necessity for me co bLe
creattve i original k.36 .70
Stimulating, challenging
environment 4,35 .70
TRelative freedom from
supervision 3.85 .79 3.68 .83 3.78 .81
Good health/retirerent benefits . 3.68 .87
+Cpportunity to lead, direct
cthers 3.68 .82 3.50 .91 3.60 .87
Fecognltion as an exrrt in
my field » 3.42 .96
T*Opporbunity to earn a good '
decal of money® 3.56 .86 3.20 .86 3.41 .89
+Opportunity to develop =
social life through my job 3.37 .88 3.12 .90 3.30 .89
TSocial status and prestige 3.14 .99 2.89 .97 3.04 .99
Travel {(as part of job) 2.92 .94
Working in a well-established
organization, rather then in
an infant one or independently 2.82 .91
t*iorking in a competitive
atmosphereh 2.79 1.18 2.43 1.16 2.65 1.19

Working, within an cxplicit
set of regulations and
procedures . 2.22 1.13

tOpportunity to work pramarily
with tnings or ideas rather
than itk people 2.16 1.12 1.90 1.04 2.05 1.10

nobe.~—Resronse scalc: l=objectionable; 2=unnccessary; 3=neutral;
l=prefersble; 5=essential. Statistical differences between respenses
of the sexes and the 1972 and 1973 respondents were analyzed by £ tests.
Men and women differed significantly.
#1972 znd 1973 seniors differed significently.
o ®1973: M=3.52, SD=.81; 1972: M=3.32, SD=.0k,
B1973: M=2.b., SD=1.15; 1972: M=2,49, SD=1.19.




CHAPTER VII
EXPECTATIONS AND PREFERENCES

The seniors were asked to indicate thelr expected degree of participation
in a wide range of activities and their anticipated gratification fram each.
They were also questioned on thelr expectatlions and preferences concerning
their 1ife styles.

Activities N

Respordents reported the relative amount of participation they expected
to have in each of thirteen activities throughout their lives. They also
indicated the relative amount of gratification expected from each of the
same activities. Men's and women's and 1972 and 1973 seniors' responses wele
compared by £ tests.

Expected Participation, Responses tn the expected degree of partici-
pation were recorded on a five-point sce .: never, rarely, occasionally,

frequently, or continually (Table 7.1).

Respondents expected to devote great amounts of thelr time to relation-
ships with those close to them: their spouse or mate, children and friends.
They alsc expected to be actively involved with thelr careers, with dis-
cussions.and.considerations of ideas and issues, and with new learning. The
sexes differed significantly in thelr expected participation in two of these
activities. Men expected to participate tc a greater extent in thelr careers
than women did. Women expected to be more involved than men did in discussing
and thinking about ideas and issues.

The three activities in which the respondents expected to participate
the least (on the average, less than occasionally) were: watching television,
religious experiences and activities, and social group activities (e.g.,
fraternal). Men and women differed on the amount of participation expected
in religious experiences and activities, with women expecting to participate
more often than men. Although both average responses indicated at most
occasicnal participaticn, the large standard deviation for responses to
religious activity implied a definite diversity of expected participation
among thgs sample.

Expected Gratificziion. The expected amount of gratificaion derlved
from each of the thirteen listed activities was reported on a four-point
scale: will not be gratifying at all, might or might not be gratifying,
will be senerally ;watifying, .r will be the must (ratifying activity in
my life (Table 7.2).

Relationships with their spouse or mate, their children, and their
friends were expected to provide the greatest relative amounts of gratif-
lcation. Their careers were expected to be the next most gratifying.

Lo



Table 7.1: EXPECTED DEGREE OF PARTICIPATION
IN FUTURE ACTIVITIES

ACTIVITY M SD
Companionship with my spouse or mate .65 .73
+A career 4,61 .63
Relationship with my children b.49 .99
Close friendships L. 4y 64
tDiscussing ang thinking about 1G=as
and issues 4.ho .65
New learning 4,32 .71
Recreation, hobbies 4,00 .76
New experiences, activities 3.9 .15
Social life 3.94 75
Activities directed toward soclal
action 3.33 .87
Social group activities (e.g. fraternal) 2.97 9l
+Religious expe::-iz—:‘nces/activit:ies‘S 2.83 1.22
Watching television 2.75 g7

Note.——Respcnse scale: l=never; 2=rarcly; 3=occasionally; U=frequently;
S5=continually. Statistical differences between mean responses of the sexes
and of the 1972 and 1973 seniors were analyzed by £ tests.

iMen and women differed significantly.

Men: M=4.68, SD=.63; Women: M=4.51, SD=.63.
Piomen: M=l.50, SD=.63; Men M=4.34, SD=.66.
SWomen: M=2.97, SD=1.29; Men: M=2.73, SD=1.16.
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Table 7.2: EXPECTED DEGREE OF GRATIFICATION
FROM FUTURE ACTIVITIES

ACTIVITY M SD
Companionship with my spouse or mate - 3.59 .63
Relationship with my children 3.43 T4
Close friendships 3.21 .55
A career 3.10 61
New learning 3.05 .56

¥Recreation, hobbies® 2.97 .51
Discussing and thinking about ideas and

issues - 2.94 .60
*¥New experiences, activities®? 2.78 .64
Social life 2.72 .62
Activities directed toward social action  2.47 67
Social group activities (e.g., fraternal) 2.20 | .67
tReligious exper'iences/act:ivities‘S 2.16 .85
Watching television 1.96 .48

Note.-—-Response scale: 1=will not be gratifying at all to me;
2= might or might not be gratifying; 3=will be generally gratifying;
i=will be the most gratifying activity in my 1ife. Statistical differ-
ences between mean responses of the sexes and of the 1972 and 1973

senlors were analyzed by t tests.

#1972 seniors and 1973 seniors differed significantly.
+Men and women differed significantly.
‘ 21973: M=3.02, SD=.47; 1972: M=2.93, SD=.53.
1973: M=2.84, SD=.64; 1972: MN=2.T72, SD=.63.
SWomen: M=2.30, SD=.86; Men: M=2.07, SD.82.
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Although respondents expected to participate to a similar degree in both
their career and their close relationships (for men, a slightly greater
participation in their career), they expected their relationships with
those dear to them tc be decidely the must gratifying of experlences.
Expected gratification from the remaining activities paralleled expected
participaticn in those activities,

Life Style

In describing a person's manner of living, four possible areas of
conslderation are: marriage and its altermatives, parenthood, living
arrangements, and employment. Respondents were asked two sets of questions
pertaining to these areas: (a) what situations they expected to experience
in each area and (b) what situations they would like to or preferred to
experience in each area.

Difficulties and ambigulties on the 1972 Survey resulted in a re-
visicn of this section on the 1973 Survey. The 1972 version is presented
in Figure 7.1, and the 1973 versicn, in Figure 7.2. In addition to some
changes in wording the most obvious differences between the two Swiveys
are: »

1. The option "Not Sure" was included in 1973 but not in 1972.

2. Regarding preferences, the 1972 group picked cne altemative
to official marriage and one living arrangement. The 1973
group expressed whether or not they would like each of the
alternatives and living arrangements listed.

3. The 1972 respondents were asked: "If you could attaln your
ideal life style, what status would you prefer to have?"
The 1973 group was asked to indicate "whether or not you °
would like to experience each if you could."

Herein, the terms “prefer" and would like" are used interchangeably, regard-
less of whether reference is to 1972 or to 1973.

The response rate on this section of the Survey was lower than on other
sections. Some of the questions about life style were answered by only about
40% of the respondents. (All of the other sections had response rates of
more than 90%.)

Responses in this section are presented separately for the 1972 and
1973 groups. Percents are based on the total number in the respective group.
The difference between the sum of the figures presented and 100% 1s the
percent of nonresponse to each question.




N
Below arc some arcas which one might consider in defining an overall life
style. What do you expect that your status will be in these areas? Check

as many responses as might applyv to you:

Be married? Alternatives to official marriage?
Yes No
Yes Have a mora or less permanent relationship
No with a mate —
Have a series of close reiationships -
Hove relationships, but not close ones —
Other (Specify: ) —_—
dave children? Living arrangement.
Yes No
Yes, will have my own_ Alone e
Yes, will adopt With mate or spouse —_—
No___ With roomate(s) —
With parents —
In & group or commune e
Other (Specify: )
Work? (excluding homemaking) Yes, Yes,
Full-Time Part-Time No

AIW2YS ¢« v v o s s s o o o o o 8 8 o o
Before children arrive . . . . . . . .
When children are pre-school age . . .
When children 2re school age . . . . .
When children are grown up . « « « « o

[T

If you could attain your ideal life style, what status would you prefer to

have?
Married? Yes Alternatives? Yes, permanent relationship
No Yes, series of relationships
Yes, relationships, but not close
Other (Specify: )
No —
Children? Yes, own Living arrangement? Alone
Yes, adopt With mate/spouse
o With roommate(s)

. With parents
In group or commune
Other (Specify:

T

)

Work? Ideal for SELF Ideal for MATE/SPOUSE
F.T. P.T. No F.T. P.T. No

Always

Before children arrive

When children are pre-school age
When children are school age
When children are grown up

Fie, 7.1, 1972 cucstions o iife styl..
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Below are some areas which arc part of a person's way of living. Within each area,
indicate: (1) whether or not you cver expect to expericacc each situation,

and (2; whether or not you would like to experlence each 1f you could.
If you are Not Sure, chick NS. If you are currently in any of the situations
listed, checii "Ye3, Lxpect' for that one, as well as whether or not you vould like
it ideally.

EYPLCT WOULD LIKE
A. Do you expect/would you like tO..vee.ve.vn. teeseceenae Yes o NS Yes Mo oS
marry?

B. Jhat alternatives to official marriage LXPECT WOULD LIKE
do you expect/would you like to have?.........ccevenes Yes No NS Yes o NS

Have a long term love relationship with a mate
tlave a scries of short term love reletionsindps
nave relationships, but not closc ones

Other (Specify: )

N
L1t

NN

5
;
;

C. vhat living arrangements
do you expect/would you like to have?....cccvuieeienes Ye

Alone

With spouse

With mate

With roormate(s)

With parents

Yiith a group or connune

Other (Specify: )

&

7
1Ll &8s 1111

g

NN
LEiitd
HERERRE
e
RN

:
:

D. Do you expect/would you like to have children?........

Have my own
Adopt

—— — oomm——

a1

. Do you expect/would you like to work (until retirement age) once you complete
your education? (o not include homemaking as erployrent.) Check one in each

colum: Yes-EXPECT  Yes-WOULD LI}

Always work full-time

Always work at least part-time
Not work at all

Work, but not always

RN

LEEd

F. If Not Always: Vhen will/would you work Check one in each colum:
(at least part-time)?.....c..ceeueee ....Yes-EXPECT Yes-WOULD LIr

Only until I am a parent

Except for certain times during my children's
lives (at least six months off at a time)

Just off and on, without reference to parenthood

|
I

m——

|

—

G. Would you prefer that your spouse or mate (1f any) clways work? Check one:

Yes, full-time _ No, not always
Yes, at lcast part-time No, not at cll

T 7.0. 1973 owsticns on 18 otvlo,
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In general, the 1973 seniors had a better response rate to this area
of questions than the 1972 group did. In 1972, women were more likely to
respond than men were; there was not a noticeable difference in response
rate in 1973 between women and men. No statistical analyses were under-
taken on this sectlon of the Survey.

The responses concerning marriage and its alternatives, living
arrangements, and parenthood are presented in Teble 7.3 for the 1972 seniors
and in Table 7.4 for the 1973 group.

Marriage and Alternatives. A large majority of seniors expected and
would Iike to marry. In 1972, 82% expected to marry and 71% preferred to;
11% daid not expect to, and 19% would prefer not to marry. In 1973, most of
those who did not give a positive response about marrying (about a fifth)
sald they were not sure about it.

Of the three listed alternatives to official marriage the one which
these students saw themselves most likely to participate in was 2 more or
less permanent, or long term, relationship with a mate. Slightly more
than 40% expected this each year. ' Serial relationships were less frequently
expected and preferred by these seniors than were long~term or permanent
ones. Responses to the option "relationships, but not close ones" were
consistently more negative than positive in beth expectations and prefer-
ences. An option for "other" wes provided on both Surveys. Examples of
"ether” altermatives specified were: long-term close relatlonships . with
more than one mate, and a religlous commmity.

Living Arrangement. Consistent with thelr marital plans, most students
expected and would 1ike to live with their spouses. In 1972, "with a mate
or spouse" was one option. In 1973, the options "with spouse" and "with
mate" were presented separately. Apparently, to seme of these students,
having a long temm love relationship with a mate does not necessarily imply
living with that person; in 1973, 42% expected to have such a relatlonship,
while only 34% expected to live with a mate. The respective percentages
of scl-:;niors who would like to have or would like to live with a mate are 56%
and 42%.

More than 40% of the 1973 seniors did not expect, or would not like to
live: =alone, with their parents, or with a group or comune. "Other"
1iving arrangements described included: a convent, large famlly with many
adopted children, and with a mate or spouse and another couple.

Parenthood. Most respondents both wanted and expected to be parents.
The 1972 group was asked to check Jjust one of the following responses: have
thelr own children, adopt, or not have children. Higher percentages of men
than of women expected and preferred to have their own chlldren. Only a
few students had plans for adoption only. Thirty percent checked both
options, have their own and adopt, as their expectation or preference; more
women than men responded in this monner. Only 10% of the 1972 group said
"no" to expecting or preferring to have children.

-,
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The 1973 senlors' responses were similar to the 1972s'. About
T0% expected or would like to have their own children. Thirty-four
percent would like to adopt children, but only 13% expected to. Adop-
ticn was on uncerteinty for & third of this preup. - Sex differences
were evident. Men more frequently than woamen sald "yes" to expecting or
wanting to have their own children, while women were more uncertain or

negative. On the other hand, more women than men responded with fadvor
to adoption.

Employment. The 1972 seniors indicated under which of five circum~
stances they expected to work (and, if so, whetlier full-time or part-time):
always, before they have children, before thelr children go to school,
when they're in school, and when they're grown (Table 7.5). Students
responded to the samecircumstances in terms of what they would prefer if
they could attain thelr ideal 1life style, and what they would prefer for
their mate or spouse. To avold ccunting individuals more than once,
responses of students who expected or preferred to always work full-time
or preferred that thelr mate or spouse always work full-time are not in-
cluded in figures for the four remaining circumstances. The 1973 Swvey
hnd less elaborate expected and preferred employment schedules (Table 7.6).

As might be expected, sex differences were evident. More men than
wemen expected to always work full-time (85% vs. 30%, respectively, in
1972 and 66% vs. 21% in 1973). Women were more likely than men to expect
te work part-time cr to not work at all at certain times, depending on
their children's status. '

Comparing men's expectations and preferences, it appears that many men
would prefer an employment pattern less concentrated than what they expect.
In 1972, men's preference shifted troward part-time, instead of full-time,
employment. Elghty-five percent of the men expecteu to always work full-
time and 4%, part-time. If they could attain their ideal life style, 68%
would aiways work full-time, and 13%, part-time. The 1973 men revealed a
preference for an interrupted working schedule. Two-thirds of the men
expected to always work full-time, but only U417 would like to; 14% expected
to work, but not always, while 30% would like that arrangement. Most of the
latter would like to work just off and on, without reference to parenthood.

Women's expected and preferred employment patterns were less dlscrepant
than men's.

Both years, respondents were asked what employment pattern they pre-
ferred for thelr mate or spcuse. In 1972. the pattern which wamen would
rrefer for thelr partners was similar to what men would prefer for them-
seives., In contrast, men revealed a preference for lesgs full-time work
for their partners than women preferred for themselves. For example, 19%
of the men preferred that thelr mate or spouse always work full-time, and
28%, that they work full-time befcre they become mothers. The percentages
of women who preferred these work situations for themselves were 33% and
45%, respectively.
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In 1973, women's preferences for their partners (in terms of working
either élways cr not always) were more similar to the men's expectations
than to their preferences. Women preferred more steady employment (either
full-time or part~time) for their mate or spouse than men preferred for
themselves. Thelargest discrepancies between men's preferences for their
mate or spouse and women's expctations and preferences for themselves were
in full-time steady employment (expected or preferred by slightly over
20% of the women, but preferred for them by only 6% of the men) and in
not always working (preferred for them by more than half the men, but ex-
nected or preferred for themselves by only a third of the women). About
a third of the men preferred that thelr partners work at least part-time.
Likewise about a third of the women expected or preferred this situation.
Two percent of the 1973 seniors did not check one of the four listed
employment patterns for thelr partners, but wrote in comments to the effect
that it would be up to the other person.



CHAPTER VIII
SUMMARTIZING REMARKS

Sunmary

Random semples of 600 1972 seniors and 529 1973 seniors were sent
a questionnaire concerning their college experiences and activities and
their future plans. Usable questicnnaires were received from 449 students
(407 of thouse sampled each year). The samplc (1.e., responscs from both
years combined) consisted of more miles than females (59% to 41%).

Where feasible, stotistical comparisons were made between men's
and women's responses and between the 1972 seniors' and the 1973 seniors!
responses. Sex dlfferences, evident on fewer than a fifth of the
questions, were more numercus than were differences between the 1972
seniors and the 1973 scniors.

Regarding first registraticn, proportionally more women than men
entered SUNY/B as freshmen, while men were more likely than women were
to have transferrcd intc SUNY/B.

The sarple reported that personal, interperscnal, and intellectual
outcomes of attending college werc valuable to them, Slightly less value

was accorded tc preparation fer a carecer than to the other outcomes.
Women placed a higher value than men did on understanding themselves,
others, and thelr interactions with others. College experiences reported
to be the biggest contributors tc valuable outcomes of college were:
courses and cther academic expericences; meeting people; friendships;
informal, impromptu discussions; and personal reading.

The problem areas that caused the grestest amounts of coricern to
these senicrs were chcosing a vocation and perscnal meaning and identity.
Wemen expressed more concern than men did about interpersonal relaticn-
ships and personal develcpment. Military service had been a sericus
prcblem for significantly fewer 1973 men than for 1972 men.

These senicrs had a generally favcrable cpinion of the SUNY/B
faculty they knew. Their reactions to the feculty in their cwn depart-
ments were scmewhat more positive then to the cthers. The 1973 seniors
expressed a more positive view of the faculty outside thelr departments
than did the 1972 seniors.

In considering the relative impact cf their courses cn their cverall
SUNY/B experience, the majcrity of respcndents reported that courses
were just one of many impcrtant experiences. Ceurses were cf mest value
in expcsing the students tc new ideas and expericnces and in pramoting
intellectual growth.

The senicrs indicated that an ideal university should enccurege
develcpment of perscnal standards, acquisiticn of knowledge, and involve-
ment in the conmunity. An ideal university should have a direct influence
on some aspects cf students' lives, but nct on cthers.

53
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The recepondents decisively chonged their cducational plans while
in college. Slightly more then half the senicrs changed thelir educational
aspiraticns since tixy entered college. Fer most (417 of the sample),
this was o raise in aspiraticn. A slightly hiphcr percentage (U46%) did
not change, however. Slightly more than a fifth ¢f the sample currently
expected at mcst a baccalaureate degree. Advanced degrec expectations
revealed significant differences between men and woemen. Women were mere
likely than men were te expect to attain et most a masters degree, while
men were mere likely (campared to women) to expect 2 prefessicnal degree.
Similar percentapes expected tc attain a decterate (147).

Abcut half the sample chenped their cheice of majer field scmetime
during their ccllege years. The largest porticn of the senler year
cheoices (eover a third cf the sample) wos in the Faculgy of Sceial Scilences
and Administraticn. Nearly half the senicrs repcrted that they weuld
choose thelr current majcr if they could begin ccllege agein as freshmen.
Forty percent wculd make a chelce in a differcnt department.

Fewer than half chenged their career plans since they began ccllege.
Abcut twe-thirds of the cheices (beth initizlly and in their senicr year)
were in twe of the six Helland categeries: Investigotive (sclentific)
or Social (educaticnal cr sccial welfare).

The students' interests were the primsry reascn given fcer making
initial chcices and fcr subsequent changes.

fbcut a third of the sample expected tce be cmpleyed eventually in
an educaticnal or medical setting, and nearly a third expected their
eventual primary vecaticnal rcle te be that of a practiticner, perfermer,

therapist, or prcducer of services.

The cheracteristics of a jeb or career reperted as mest iigpoertant
indicate that the respcndents strongly desire cppertunities for
perscnal develcpment, particulsrly cf their skills and abilities, and
fer perscnal contributicns te cthers. .

The cctivities in which the respeondents expected tc spend the
greatest shaore of thelr time were: crrpanicnship with thelr spouse cr
mate, a carcer, and relaticnships with their children. The highest
relative amcunts of gratificeaticn were expected in relaticnships with
their spouse cr mate, their children, and their friends.

Discussicn

The Senicr Survey research project has twe functicns: " tc examine
students' percepticns cf their ccllege cxperience and tc evaluate the
impact which SUNY/E has on 1ts students in terms <f thelr cxperiences
and expectaticns.

Rerarding students' pcercepticns, it can be ccncluded that attending
college was o generally positive cxperience for the respondents to these
questicmaires. A1l of the listed outcom:s cf college attendance were
valuable tc them, indicating that they experienced perscnal and
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intellectual grewth. Their high regard fer this perscnal and intellectual
growth is reflected In their descripticn cf the ldeal university. For
them, the ideal university should fuster an actlve invclvement in
intellectual pursults, and it shculd enccurage students te develcp their
own standards and values. In other words, the ideal university should
help others to grow in ways they have grown.

Thelr pecreeptions cf thelr faculty at SUNY/B were generally positive,
especially those in their mejor departments (whom they presumably knew
better than other faculty). Courses hed been, on the average, of at
least some benefit in more than half the areas listed on the questionnaire.

The fact that U1% of these seniors raised their level of
educational aspiration during, the years of their college attendance sugpests
that it wes in scome ways a positive experience — ot least positive encugh
to induce them to pursue more formal educaticn than they expected to attain
when they beran ccllege. By their senicr year, about three-fourths of
this sarple expected to attain on advanced degree. Althcugh direct
inquiries were not made refarding rmotivation for changing degree plans,
for scme ot least, the unavailability of a job no doubt left them with
advanced schocling as the only alternative.

SUNY/B clearly had an impact on these seniors. Academic activities,
these experiences cbvicusly initiated by the university, werce amcng the
mest impertant centributers te valuoble outcemes of college attendance.
Academic activities centributed extensively te these.senlors' intellectual
development, and, to o lesser degrce, to their perscnal develcpment.

The fcur cther centributcrs of mejor irpertance (perscnal reoding,
friendships, mecting pecple, and informal, impromptu discussicns) were,
nc dcubt, facilitated by the sceial envircnment cf the university,
althcugh the extent of the university's initiative in facilitating non-
acadcmic expericnces remoins unclear.

Senicrs' expectaticns were ccmpared with thelr experiences at SUNY/B.
The three areas in which they expected tc participate most and frem which
they cxpected the most gratification were: their fomily (ccmpenicnship
with their spcuse ¢r mate and relaticnship with their children), o
carcer, and clcese friendships.

These students seemed to view thedir collepe experlences as
extrariccus tc thelr family life. Theupgh they expected a great amount
cf inveclvement with their families, they did nct see college attendance
as a primary contributor tc mrldng their family life successful. Of the
ten arens listed cn the questionnaire, ccurses were by far of least benefit
to "preparaticn for fumily responsibilities and relaticonships." These
students were presumably ccntent with this lack of direct preparation,
feeling, cn the average, neutral abcut the ideul university providing such
preparaticn,

Thelr ccllege experiences did provide scme indirect preparation,
hewever. The cellege cutecme expected te be meost impertant to them
thrcughout their lives was an increased understonding cf cthers, an cutcome
cbvicusly contributery tc good famlly 1living., The cther cutccme which
weuld enhance fumily life, increased cpenness and skill in interperscnal
relaticnships, was alsc expected to be dnpertant thrceughcut thelr lives,
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thceugh for a smaller percentage of respendents than scme other cutccmes
were,

Ccllege oxperiences scemed to be mere related tc the task cf career
chcice and nreperation than to expected familial experdences.
Chcesing a vecatic:, was an unresolved preblem for the largest propertion
of these students (a fcurth). It had alsc caused a great amcunt cf
cencern to ancther fifth, whe had resclved that prcblem.  Ceurses had
been of scme (average) benefit in develcping 2 vecoticnal preference.

Regarding career preparaticn, courses were of some (average) Lenefit,
Theugh valuable, preparaticn for a career was the least voluable of the
elpht cutcomes of college attendance; it was elevated te a middle pesition
in torms of the preoportion of students (slightly more thzn one third)
who expected it tc be cne of the mest irmortant outcomes throughout
their lives., Students preferred (on the average) that the ideal
university provide vocaticnal training; this functicn was of middle
rank in ccmpariscn to the other functions. Respondents were net asked
what they would heve the ideal university provide as help in choosing
a vocation.

Whether satisfied with the available vocaticnal aids or not,
most managed to have some career cheolce by the time they were ready to
graduate: cnly 67 of this sarple did not have a career cholce at the
time they coampleted the questionnaire. (Another 2% did not answer that
questicn.)

These senicrs had already had extensive experlencc in develcping and
maintaining clese fricndships. Throughout thelr lives, they expected to
continue tc spend a great deal cf time with clesc friends, and to derive
a geod deal of gratification from them. Releticnships with members cf
the cther sex and developing and maintaining friendships had not been
- a great problem for mere than three-fourths of this sample. Ccurses
were of scrme benefit in meeting pecple whe have Lecome impertant-tec them.
(Presumatly, scme cf these are friends.) The average respense to the
functions cof the ideal university suppested a sliphtly pesitive desire
tc have the university develcor and foster students! capacities for clcse
perscnal relaticnships.
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Table A.1l: DATE OF FIRST REGISTEATION AT SUNY/B, BY SEX

Sarple? ‘Men Women Total
TATE 19721973 7213 T % 7213 T % N %
Prior to 1966 1967 4.6 10 3.9 8 1 9 6.5 19 4.1
January 1966 1967 - = - = 0 1 1 .5 1 .2
Surmer 1966 1967 - - - - - - - - - -
September 1966 1967 1 0 1 .4 y 1 5 2.7 6 1.3
Janaury 1967 1968 1 1 2 .8 - - - - 2 .4
Surmer 1967 1968 1 1 2 .8 - - - - 2 .4
Septerber 1967 1968 7 4 11 4.2 2 9 11 5.9 22 4.9
January 1968 1969 2 1 3 14 2 0 2 1.1 5 1.1
Summer 1968 1969 € 2 8 3.0 1 2 3 1.6 11 2.4
Septerber 1968 1969 67 43110 41.8 56 39 95 51.1 205 U5.7
January 1969 1970 2 2 4 1.5 3 3 6 3.2 10 2.2
Surmer 1969 1970 0 5 5 1.9 1 0 1 .5 6 1.3
September N\1969 1970 18 22 40 15.2 9 10 19 10.2 59 13.1
January 1970 1971 2 4 6 2.3 0 2 2 1.1 8 1.8
Surmer 1970 1971 Y3 7 27 2 3 5 2.7 12 2.7
Septermber 1970 1971 18 31 49 18.6 11 9 19 10.2 69 15.4
January 1971 1972 1 2 3 1.1 1 0 1 .5 4.9
Surmer 1971 1972 - - - - 1 1 2 1.1 2 .
Septenber 1971 1972 2 0 2 .87 3 1 4 22 6 1.3

. 136 127 263 104 82 186 4g

a
1972 refers to the seniors sampled in 1972, and 1973 refers to the senlors
sampled in 1973.




Table A.2: INITTAL, FINAL, AND PREFERRED MAJOR FIEIDS: NUMBER
OF RESPONDENTS IN EACH DEPARTMENT AND FACULTY
Initial Final Preferred
MAJOR FIELD Mn~ Wn T M1 wn T Mdn Wn T
Arts and Lettens
Amerdican Studies 1 0 1 0 0 O 0 1 1
Art, Art History 1 9 10 1 7 8 1 6 7
Classics 1 1 2 1 0 1 1 0 1
English 14 17 31 12 28 40 8 13 21
Modern Languages 0 7 7 1 6 7 1 3 y
Music 3 2 5 3 1 4 7 1 8
Theatre 0 1 1 0 0 O 0 0 0
TOTAL 20 3: 57 18 42 60 18 24 42
Educational Studies
Education, Unspecified 0 1 1 0 3 3 3 3 6
Business Education 0 1 1 3 2 5 1 1 2
Early Childhood, Elementary 0 15 15 0 11 11 0 9 9
Health and Physical Education 7 2 9 9 3 12 4 3 7
TOTAL 7 19 26 12 19 31 8§ 16 24
Engineening and Applied Sciences
Engineering, Unspecified 9 1 20 2 0 2 5 0 5
Aerospace 5 1 6 1 0 1 2 0 2
Chemical 5 1 6 y 0 4 y 0 4
Civil 7 0 7 14 0 14 10 0 10
Electrical 18 0 18 12 0 12 6 0 6
Engineering Science 3 1 4 1 o 1 1 0 1
Industrial y 0 4 y 0 4 2 0 2
Mechanical 4 0 4 6 0 6 3 0 3
Nuclear 1 0 1 1 0 1 1 0 1
TOTAL 66 4 70 45 0 45 34 0 34
Health Sciences
Medical Technology 3 6 9 3 6 9 3 2 5
Nursing 0 20 20 0 20 20 0 15 15
Occupational Therapy 1 0 1 2 0 2 0 2 2
Pharmacy 9 5 I4 10 4 14 10 3 13
Physical Therapy 3 6 9 2 7 9 3 _7 _10
TOTAL 16 37 53 17 37 5¢ 16 29 45
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Table A.2: INITIAL, FINAL AND PREFERRED MAJOR FIELDS:

NUMBFR OF

RESPONDENTS IN EACH [EPARTMENT AND FACULTY (Cont'd.)

59

Initial Final “Preferred
MAJOR FIELD Mi Wn T Mn Wn T Mr Wn T
Natunal Sciences & Mathematics
Biclcgy 24 6 30. 19 9 28 17 10 27
Chemistry 11 5 16 y 2 6 3 1 4
Camputer Science 1 4 s 6 2 8 6 2 8
Geclogleal Sciences 1 0 1 2 2 4 0 1 1
Mathematics 13 16 29 y 8 12 2 3 5
Physics & Astroncry 5 2 7 1 1 2 3 0 3
Statistics 0 0 0 0 1 1 0 0 0
TOTAL 55 33 §&¢ 36 25 61 31 17 48
Social Sciences & Administration
nthrepology 0o 1 1 3 1 4 1 2 3
Econcomies 3 0 3 > 0 1 60 0 O
Geography 2 1 3 3 0 3 c 1 1
Histery 16 5 21 20 8 28 11 7 18
Linguistics 0 0 0 c 1 1 0 0 0
Philoscphy 2 0 2 5 0 5 3 2 5
Political Science 14 4 18 17 4 21 5 1 6
Psychclegy 17 10 27 17 8 25 7T 7 14
Sccial Pollicy & Commudty Service 2 4 6 6 8 14 2 7 9
Sceiclogy 6 8 14 11 8 19 2 3 5
Speech Communicaticn 9 3 3 3 2 5 0 2 2
TOTAL 62 36 98 §6 40 126 31 32 63
School of Management 16 4.20 2 5 27 2 T 29
Othen ’
Double Majcr 5 2 7T 14 8 22 9 8 17
Special Major 1 1 2 5 & 10 5 4 9
Other ‘B UM 628 %M
TOTAL 19 14 33 25 15 40 40 29 69
tindecided 1 0 1 0 1 1 11 4 15
More than one chodice, Ancluded
final majon 30 15 U5
More than one chodice, did not
Anclude final mafon —— . 16 5 21
TOTAL 262 184 446 261 184 445 257 178 435

Note.—Total sample consists of':

263 men, 186 wemen, 449 tctal.

Faculty totals for final chclee deo nct necessarily matceh these in Tables
and 6.5. In this table, students with a dcuble major (whether in the same
In Tables 1.2 and 6.5,
[Kc.tudents with two majors in the same Faculty are included in that Faculty.

, Faculty or not) are included in the "Other" category.

1.2



Table A.3. INITIAL AND CURRENT CAREER CHOICES: NUMBER

OF RESPONDENTS WHO CHOSE EACH

~Initial
CATEGORY AND CAREER “n  Wn T

Current
Mn wn T

Realistic

Athlete

College teacher - agricultural,
mining

Geographer

Laboratory technician

Natural rescwzcc conservationist -
forest ranger, soil expert

TOTAL
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Tnves tigative

Anthropologist

Archeologist

Biological scientist

Chemist

College teacher - unspecified

College teacher - sclence,
mathematics

Camputer designer, programmer,
systems analyst

Dentist
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Engineer

Geologist

Mathematician

Medical technologist

Military Service

Pharmacist, Pharmacologist, Drug
Specialist

Physical scientist

Physician

Pilot

Psychologist - experimental

Researcher

Stetistician

Veterinarian
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Table A.3: INITIAL AND CURRENT CAREER CHOICES: NUMBER
OF RESPONSES WHO CHOSE EACH (Cont'd.)

CATEGORY AND CAREER

Thitial

- Mn Wn

T

Mn

Current
W T

Atistic

Actor, entertainer, stage director

Architect

Artist -~ commercial, creative
College teacher ~ English arts
Interior decorator, designer

Language interpreter, linguist

Musician
Fhilosopher

Writer - journalist, novelist

Social

Administrator ~ «ducation, health
Clergyman, missionary, theologian
College teacher - education, social

sclence

Conciliator (employer-employee)
Counseler, therapist

Diplomat
Ecologist

Guidance counselor

Librarian
Nurse

Physical therapist
Psychologist - unspecified or other
Public health employee

Social sclentist
Social worker
Sociologist

Speech therapist,

audiologist
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TOTAL

HOOOMPNPWOOOHHOODOMH eNe)
HoOMNOEFENONMHEHFHO OO [N o

pathologist;
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Teacher - elementary, secondary,

unspecified
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TOTAL 39 105
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Table A.3: INITTAL, AND CURRENT CAREER CHOICES: NUMBER
OF RESPONSES WHO CHOSE EACH (Cont'd.)

Initial Current

CATEGORY AND CAREER Mn W T Mn~ Wn T

Entenprisding
Administration - business by 2 6 10 2 12

Business -~ sales, retailing,

unspecified 3 1 4 2 3 5
College teacher - business, law 3 1 4 3 1 4
Communications (radio, TV, etc.) 1 0 1 i 0 1
Goverrment employee 0 0 0 3 1 4
Lawyer 28 b 32 28 4y 32
Occupational therapist 1 0 1 2 1 3
Personnel manager 1 0 1 2 0 2
Politician 1 0 1 2 Q 2
TOTAL 47 8§ 50 53 12 65

Conventional
Accountant 6 2 8 3 2 5
Barker, finance expert 1 0 1 1 0 1
Secretary ‘ 0 i 1 0 0 O
TOTAL 7 3 10 4 2 6
Othen 6 5 11 7 9 16
Undecided 7 6 13 15 12 27
TOTAL 250 182 432 255 184 439

Note. —-Total samplc consist of: 263 men, 186 women, 449 total.




